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Introduction

To the Teacher

Whoever teaches foreign languages knows that there are no magical formulas. Writ-
ten exercises, oral practice, audiovisual and audio-oral resources, structural drills,
communicative approaches—all these are useful, but none provides “the solution.”
In general, teachers make use of each method as they feel it to be appropriate. No
substitute has been devised for the resourceful teacher seconded by the intelligent,
hard-working student.

Is there a methodology that harmonizes perfectly with the current linguistic the-
ories? My position, amply borne out by classroom experience, can be expressed in
Anna Ciliberti’s words: “The best methodology, the one that yields the most satis-
factory results, is always a mixed methodology, difficult to define because its success
dwells in the details, in the dosage, in flexibility . . .—features that are difficult to
generalize” (Manuale di Glottodidattica [Florence: La Nuova Italia Editrice, 1994],
83; my translation). This does not mean that theory is irrelevant, just that its use in
our activities must always be subordinated to the goals of language teaching. Ulti-
mately every procedure will stand or fall according to the excellence of its results.

Since language teaching is essentially such a complex activity, teachers will do
well to have at hand a variety of tools and to learn to employ them all. This book
provides one such tool, aimed at perfecting students’ pronunciation of Portuguese
by means of exercises and drills.

xi
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Principles Underlying the Approach

A pronunciation workbook Some authors question the utility of a pronunciation
workbook, often because they misunderstand the claims of Communicative Lan-
guage Teaching and related methodologies, which are in fact perfectly compatible
with a focus on phonological and phonetic accuracy. As an auxiliary resource, a pro-
nunciation workbook is a very useful tool in language teaching, particularly at the
early stages. Pronunciation skills are basically automatic; that is, pronunciation is
one of those things that you do not really £7ow until you forget about them. The ac-
quisition of correct pronunciation—especially by adults—requires a great deal of
practice, and that is what the exercises in this book provide.

The contrastive approach The approach adopted here may be defined as con-
trastive—another of the formulas once thought to provide a basis for “the solution”
and later, just as wrongly, rejected by some as useless. Contrary to what some au-
thors apparently believe, contrastive analysis is not connected in any essential way
to behaviorist theories in linguistics or in psychology. It is neutral as to theoretical
approach and assumes simply that a main source of the difficulties an adult en-
counters when learning a new language is interference between the features of that
language and comparable features of his or her native language. For instance, we
can predict that an English speaker will have some trouble with the gender of nouns
in Portuguese (e.g., mesa ‘table’ is feminine, whereas banco ‘bench’ is masculine);
with the pronunciation of nasal vowels; and with the structure of the (colloquial)
relative clause o casaco que eu viajei com ele ‘the coat I traveled with.” Such potential
points of difficulty are identified by means of a contrastive analysis of the two lan-
guages.

For all its relevance, contrastive analysis does not solve all problems. Not a//
points in which the two languages differ will automatically become learning prob-
lems, nor are contrastive differences the only source of problems. The task of learn-
ing pronunciation is complex, and we should never put our trust blindly on any one
resource. There is nothing simple about language learning and teaching.

The contrastive analysis of the native language with the language being learned
is, however, one of the resources that authors and teachers must use when trying to
devise more efficient language courses. And exercises and drills are indispensable in
enabling adult students (as opposed to children up to about twelve) to develop flu-
ent speech habits in a foreign language.

Differences among languages Some authors hold that foreign-language learners tend
to concentrate on the aspects of the language that are essential for communication
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while neglecting the aspects that are of low utility. Apart from the vexed question of
ascertaining with any reliability the utility of each element of a language, I think
such an opinion is disproved in most cases. Rather, classroom experience shows that
students are very often bogged down by those features of the foreign language that,
regardless of their communicative utility, differ most markedly from related fea-
tures in the students’ native language. If it were otherwise, there would be no expla-
nation for the trouble that native Portuguese speakers have in learning to aspirate
initial voiceless consonants or to pronounce correctly the r’s in sequences like Soror-
ity Row, nor their ease in pronouncing the z in zebra—which is difficult for speak-
ers of Spanish, a language that lacks the z sound. Such contrastive differences loom
particularly large in the area of pronunciation.

Fossilization A serious and often neglected aspect of language learning is that per-
fect pronunciation is 7ot essential to communication; it is possible to speak and be
understood in a foreign language even if one’s pronunciation only approximates a
native speaker’s. As soon as basic communication is achieved, poor pronunciation
habits may “fossilize”: “The learner stops at a certain level of competence, sufficient
tor the needs of communication, and does not progress any more.” Ciliberti ex-
plains further that fossilization “seems to be caused by the fact that the [learner]
does not manage to analyze the incoming data, compare them with his own pro-
duction, evaluate the differences, and finally formulate new hypotheses” (Manuale,
46, 174).

Fossilization helps account for the inability of many adults to acquire a good pro-
nunciation of a foreign language. Doing serious work on pronunciation at the early
stages of learning is important, therefore. If fossilization is inevitable, teachers must
at least work with the students, and students must strive, to achieve pronunciation
as close to native as possible.

Overall Organization
OVERVIEW

The sounds The present workbook consists mainly of exercises. Complete descrip-
tions and explanations of all sounds in Portuguese and their orthographic represen-
tations are found in chapters 2—6 of my Modern Portuguese: A Reference Grammar
(New Haven: Yale University Press, 2002). Although Modern Portuguese may be
consulted as a reference, this workbook can be used independently. All crucial in-
formation is provided in the workbook or in the recording.
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A systematic approach In this workbook the study of Brazilian Portuguese pronun-
ciation is approached in a way that may be described as progressive and contrastive.
Instead of beginning with complete sentences, that is, with all the phonetic and
* phonological complexity of normal utterances, I have classified every sound of the
language, taking into account their clusterings and distribution in words and sen-
tences, and introduced them according to the degree of difficulty they present to
the English-speaking student.

The intersection of English and Portuguese Students will begin practicing pronunci-
ation with words composed of sounds that are virtually identical in English and
Portuguese. In the first words, the sounds are placed in phonological environments
as similar as possible to the ones in which they occur in English. New environments
are gradually introduced. Eventually the student is learning Portuguese sounds that
have no correlates in English.

Vowel and semivowel pronunciarion For unknown reasons, some sound sequences
that are present in both English and Portuguese cause pronunciation problems for
many English speakers. Let me mention in particular certain vowel and semivowel
sequences like the ones found in maioria ‘majority’ and continuar ‘to continue.’ I in-
clude exercises to practice these.

DESIGN OF THE LESSONS

Each sound is the subject of special drills that emphasize listening and speaking in
turn. The systematic approach enables students to build adequate pronunciation
without overloading their attention with too many unknown sounds at once. The
accompanying CD provides models of native speech to be imitated. It includes all
Portuguese words and sentences given in the text. The thirty-two lessons provide a
complete course in the pronunciation of Brazilian Portuguese.

* Lessons 1-3 focus on words made up of vowels and consonants identical in En-
glish and Portuguese. The exercises present them in phonological environments
that march their distribution in English.

* Lesson 4 introduces the vowel [u], which is similar, but not identical to, English u
in rule and thus requires special attention.

* Lesson 5 presents the vowel [¢], which is identical to English e in /ess but appears
in different environments. In Portuguese it may, for instance, appear at the end of
a word. After completing this lesson, students will have been introduced to all
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sounds of the language, as well as all sound sequences that may be difficult to pro-
duce.

* Lessons 6—32 deal with intonation, stress, rhythm, and sound changes in
context—the rest of the elements that, once learned, make speakers sound like
native Brazilians.

In certain cases Portuguese utilizes phonological oppositions that are absent in
English, and these are treated in special drills. An example is the opposition be-
tween oral versus nasal vowels, for which I provide exercises based on the perception
and production of minimal pairs (mudo [u] | mundo (], pau [aw] | pdo [AW], vi
] / vim (1], etc.).

LEARNING THE SOUNDS

At the head of each lesson is a list of the sounds or special contexts being intro-
duced. The sounds are given in phonetic transcription and then briefly described. I
compare them with English sounds where applicable. The descriptions, in boxes
marked with a pushpin, are sometimes taken more or less verbatim from Modern
Portuguese.

The explanations are to be taken only as memory aids. Students should work pri-
marily by imitating the models provided on the CDs and by the teacher. No de-
scription or explanation can replace aural perception and memorization. Still, ex-
planations can be useful given the difficulties students may experience in perceiving
phonetic differences between the languages (the “blind spots” of aural percep-
tion)—as when an English-speaking student fails to perceive the difference be-
tween Portuguese oral and nasal vowels and thus cannot tell »i (I) saw’ from vim
{I) came,” or when the student pronounces the Portuguese dei (with a dental con-
sonant) as identical to the English day (with an alveolar consonant). Here the role
of the teacher is crucial, for students are often unable to overcome such deficiencies
by themselves.

After the sound list, I give some words or short phrases to be pronounced in iso-
lation following the recorded models. With each word or phrase is a phonetic tran-
scription plus a gloss (sometimes very approximate). Where appropriate, I provide
minimal pairs to help students perceive sound differences that do not occur in En-
glish.

Only one phonetic transcription is given for each form, but in some cases other
pronunciations ate also possible and equally acceptable. For instance, reis kings’
and rés ‘head of cattle’ are assigned different pronunciations (['hezjs] and ['he:s],
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respectively); but for many speakers they are homophonous, both being pro-
nounced ['he:js]. These alternatives are not given in the material included here;
some of them are described in chapters 2—4 of Modern Portuguese.

+ Every lesson includes a set of sentences and phrases that provide models of into-
nation patterns and the way words are joined in normal speech, allowing students
to practice fluency with longer stretches of discourse. The repetition of ready-made
sentences, carefully planned to include only sounds already studied, has the advan-
tage of freeing students’ attention to concentrate on the pronunciation, including
intonation, following the recorded models.

In the first three lessons, I include some additional phrases and sentences for ad-
vanced students who already have some proficiency but still need to work on their
pronunciation. Beginners should skip over all the exercises marked “For Advanced
Students.”

LEARNING THE DIALOGUES

To take the practice in normal speech one step further, I also provide, starting with
Lesson 15, some short dialogues, to be memorized and performed as little plays by
pairs of students. At that stage the student will probably be able to understand these
dialogues (perhaps with the help of the teacher). A student should never learn by
rote a text he or she does not fully understand. Learning a series of sounds by them-
selves leads nowhere.

Memorizing texts may be viewed by some as an old-fashioned activity, but in my
opinion, it is very useful in acquiring good pronunciation of a foreign language.
Memorization frees the mind from the burden of building the utterance and makes
it easier for the student to focus on details of pronunciation—in particular, intona-
tion, rhythm, and the fluent, natural linking of words in sentences.

All texts are recorded, providing a model to be followed. The first texts are
planned to avoid some of the more difficult sounds and sound combinations, such
as nasal vowels and diphthongs, triphthongs, and proparaoxytones, as well as very
long words. These difficulties are gradually included in later texts, following their
introduction in the lessons.

The texts are written in a rather colloquial register, to sound natural when spo-
ken. In this I follow the general practice of modern Brazilian playwrights.

Some of the sentences in the lessons are used only in the spoken language (see
chapter 1 of Modern Portuguesetor the difference between spoken and written usage
in Brazil). And if some of the sentences sound slightly funny, please remember that
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they were composed under severe phonological limitations: each sentence contains
only sounds studied in previous lessons. The same applies to the selection of iso-
lated words, so in a few cases I had to depart from the criterion of selecting high-
frequency items in order to attend to the needs of phonological illustration.

SLURRING

In the recording the exercises are limited largely to the pronunciation of isolated
words and short phrases. But an isolated word is one thing, and a word in its discur-
sive context is quite another, phonetically speaking. Brazilians, like English speakers,
are much given to slurring words, especially where the speaker feels that the context is
sufficiently informative. Since practice in slurring in a workbook like this one would
complicate it unduly, I have compromised in favor of relatively careful pronunciation,
the pronunciation accepted as correct by all speakers and normal in slower styles of
speech. This workbook is aimed at developing basic pronunciation skills.

Yet it must be said that slurring—a characteristic feature of fast speech—is an
important phenomenon. Here a few examples.

« A word like canto ['ki:tu], will be shortened to ['kA:] when used before the
preposition de in a noun phrase, as in canto de passarinho ‘bird song,” where it is
pronounced ['kArdzipasa'rizju], as if the phrase were candipassarinho.

* Along word like elezrénico may lose its two final (unstressed) syllables, which will
at most be just whispered and nearly inaudible, because the word is long enough
that the first part of the word is sufficient for identification.

« A word that was already employed in the discourse may occur in reduced form
when repeated, because it is easily identified from context.

All these reductions are subject to rules, which may relate to syntax or pragmat-
ics as well as phonology. Their inclusion in a workbook will have to wait until the
subject is researched as it deserves.

In the listening-comprehension exercises students must bear in mind thata word
is identified not merely by its phonetic and phonological shape but also by the pre-
dictions the hearers make as they listen. If I say in English I/ have a lertuce and
romato salad, the word salad may sound like solid, yet no confusion will result, be-
cause hearers process the utterance at all levels simultaneously and know that solid
would make no sense. The reading so/id does not even arise in a hearer’s mind. This
mechanism of processing utterances at several levels is essential; trying to identify
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every word on the basis of its phonetic shape alone would block comprehension.
Therefore, even though this workbook provides a basis for developing listening
‘comprehension, for all-round improvement students must work at other aspects of
comprehension by other means—among other things, by the acquisition of a large
vocabulary.

ADDITIONAL CONSIDERATIONS

Variations in pronunciation Brazilian pronunciation is quite uniform across the
country, but there are regional differences, which, though comparatively small,
must be taken into account in teaching and learning Brazilian Portuguese. The ba-
sis for the exercises in this book is the pronunciation of schooled people in the
Southeastern part of the country, which may be considered a compromise between
the more extreme varieties of the Northeast and the South. It is also the pronuncia-
tion most commonly used in television and radio broadcasts. Since even in the
Southeast pronunciation is not totally uniform, some decisions had to be made as
to which variants to include in the exercises. Instead of registering all regional or so-
cial variants, which might lead students into confusion and uncertainty, I have sys-
tematically selected one form for each word. For instance, the pronunciation I give
for syllable-final s is [s], instead of [[], because the former is less limited regionally.
Fortunately, the variation of pronunciation in Brazil is generally slight enough not
to seriously impair comprehension even for beginning students.

Phonetic transcriptions The transcriptions given are broad phonetic; that is, with-
out going into detail, they often represent even sound differences that are not lin-
guistically significant (as with the difference in pronunciation of t as [t[] before [i],
and as [t] elsewhere). Minor differences are best learned from live speakers or from
recordings. Stressed vowels are all long, but I indicate their length, mainly as a re-
minder, because English-speaking students have a tendency to pronounce some of
them short. (Lengths do vary slightly; final stressed vowels are usually shorter than
nonfinal ones, for example. But such fine distinctions need not be represented in
the transcriptions; they are better learned by ear.)

The phonetic transcriptions are enclosed in brackets, [ ]. Phonetic training is
not necessary for students working with this book, however; the transcriptions are
included as an aid for teachers, so that they can see at a glance the subject matter of
cach lesson. The students can work on the exercises with the sole help of the record-

mng.
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Spelling Some Portuguese words are pronounced differently according to their syn-
tactic environment and speed of delivery; for instance, 7o ‘do not’ is often pro-
nounced num, and estd ‘is’ is usually pronounced #4. I have indicated this only for
estd/td. Ndowill sometimes be pronounced 7num in the dialogues, but the spelling is
ndo in all cases.

How to Use the Workbook

OVERVIEW

This workbook is not meant to be the exclusive basis of a course. It is not advisable
to spend a long time working only on formal aspects of the language such as pro-
nunciation. Rather, the material found here should be used in class as a comple-
ment to more traditional studies based on texts not planned around phonology. As
a supplement, then, is the best way to make use of this workbook, and this is also
the reason for minimal explanations. The purpose is not to teach Portuguese in toto
but to perfect just one, if a very important, aspect of proficiency in the language.

WORKING WITHIN A TYPICAL SYLLABUS

The pronunciation workbook can be covered in about sixteen weeks (two lessons per
week), taking up no more than fifteen to twenty minutes per class. Additional time
will be spent self-teaching outside class with help of the recording. When working
with the listening drills in class, the teacher should supplement the recording with
his or her own pronunciation; this, besides lending liveliness to the class, has the ad-
vantage of exposing the students to differences in voice, style of pronunciation, and
perhaps regional speech. It is also possible to work through the material by oneself,
missing, of course, the advantages provided by the live interchange with the teacher
and among the students (see below, Tips for the Self-Teaching Student).

The workbook can be used with beginning and intermediate students, along
with a regular handbook, and with advanced students who need remedial work in
pronunciation. It is highly desirable to work on pronunciation when first taking up
the study of the language in order to avoid establishing poor pronunciation habits,
which may prove difficult to eradicate afterward (the “fossilization” phenomenon,
mentioned above). When working in class, the teacher can control the accuracy of
the students’ reproduction of the pronunciation models.
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THE EXERCISES
[ have devised four main types of exercises:

* Isolated words and phrasesintroduce each sound and sound sequence.

* Sentences help the development of fluency and the acquisition of intonation pat-
terns.

* Minimal pairs help students who have trouble making phonological distinctions
that are present in Portuguese but not in English.

* Dialogues provide examples of speech used in normal situations, with (almost)
every difficulty occurring in the text as happens in real-life conversation.

How much time is spent on each type of exercise will depend on the needs and
deficiencies of individual students. Beginning students should be exposed to the
whole course, following the lessons in order. For remedial work a previous diagno-
sis is advisable.

Lessons 1-3 As mentioned above, exercises in the first three lessons are arranged
into two stages to serve intermediate and advanced students as well as beginners.
Those marked “For Advanced Students” include whole sentences and phrases and
are planned for the use of students who already have some proficiency with the lan-
guage but still need to work on pronunciation. Beginning students should skip over
all exercises so marked.

Lessons 4—32 After Lesson 4, the distinction between exercises for beginning and
advanced students is no longer maintained. All students can do all the exercises, re-
gardless of their degree of fluency in the language.

THE IMPORTANCE OF REPETITION

Sentences and dialogues With the sentences and the dialogues the first step is to
understand their meaning. There are many ways to achieve comprehension, and
teachers will use the methods they prefer. Once a dialogue is properly understood,
the student should listen to it several times to memorize the words and their pro-
nunciation. The idea is to free the student both from the effort of deciphering the
text and from the need to pronounce words seen for the first time. The student will
thus be able to concentrate on pronunciation (including intonation) and expres-
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sion, exactly as if learning a part in a play. In fact, the dialogues can be enacted as lit-
tle dramas, thus adding interest to the study of pronunciation and encouraging the
use of the language in communicatively natural situations. But the main function
of the sentences and dialogues is for practicing comparatively long stretches of dis-
course, along with intonation and expression.

Drills The drills are comparable to scales and arpeggios in music: they are neces-
sary, but they are only a part of the study of the language. Just as a music student
must play compositions as well as scales, the language student must repeat drills to
learn pronunciation, as well as practice pronunciation in guided and free conversa-
tion. Just as in music, the command of expression in language depends crucially on
the acquisition of automatisms.

Studying with the CDs

For technical reasons it was not possible to include all instructions in the recording,
nor every exercise on a separate track. Instructions for doing the exercises, along
with locations of the exercises on the CDs, are given in the workbook.

For each exercise, reference is given in the workbook to the CD and track on
which it is recorded; thus, for the first exercise in Lesson 1:

CD1 — track 2

The recording of the exercise will be on track 2 of the first CD.

Students should locate the exercise on the CD, then look at the exercise in the
workbook. The words and phrases are written out, along with instructions for do-
ing the exercises. The instructions are numbered 4, 4, and c.

a. Listen.

This instruction is given in the workbook and in the recording. Students should do
exactly as it says: listen to the recording. The speaker says the words, separated by
pauses.




XXii INTRODUCTION

b. Listen again. Repeat aloud after each word.

This instruction is given in the workbook but not in the recording. Students should
return to the beginning of track 2. This time they should listen to the words and re-
peat them in the pauses.

¢. Read each word aloud.

This instruction is given only in the workbook. Students should repeat the words,
remembering how they were pronounced in the recording.

Having several different drills for the same list of words allows for variations ac-
cording to the needs of individual students. The teacher or the students themselves
can evaluate what kinds of drills they need to spend time on.

Tips for the Self-Teaching Student

Although this book was planned as an aid to classroom work, it can also be used in
self-teaching, by students who want to supplement their classes or their previously
acquired knowledge of Portuguese with exercises leading to a better pronunciation
of the language. Such students will depend on the recording. For them I have sev-
eral pieces of advice.

Tip 1 Do not worry about the phonetic transcriptions. These are meant to orient
the linguistically trained teacher (or student). They are not mandatory. If you are
not proficient in phonetic symbols, feel free to disregard them. All the necessary in-
formation for correct pronunciation is on the CD.

Tip 2 1 made every effort to provide easily understandable descriptions of each
sound. But a sound cannot be adequately described in words, and I would suggest
that you concentrate as much as possible on the models provided on the CD. You
should also seize every opportunity to make verbal contact with native speakers.
Brazilians are usually cheerful, talkative, and willing to criticize and correct their
friends’ pronunciation.

Tip 3 When working with the CD, monitor your own reproduction of the model
pronunciation—if possible, by recording it and playing it back. Especially in the
first stages, try to be rigorous and demanding in order to develop the automatisms
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that make up correct pronunciation. Making yourself understood is not enough! As
you proceed, work on the production of longer and longer utterances—whole
words, small phrases, sentences. Your aim should be to go through stretches of dis-
course fluently, without undue breaks or faulty intonation.

Tip 4 Do not be afraid of learning Portuguese sentences by rote—the more such
sentences you have stored in your memory, the easier it will be to apply the same
sounds, junctures, and intonation contours to your own utterances.

Tip 5 Finally, never work for a long time just on pronunciation. Rather, intersperse
your pronunciation exercises with grammatical exercises and with lots of free con-
versation. In this way you will be able to develop good pronunciation of Por-
tuguese—it is mainly a matter of patience and intelligent work.
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Lesson 1
Vowels [i, 3]; consonants [b, f, g, s, [, v, z, 3] and [m, n]

(word-initial or after unstressed oral vowel)

For Beginning Students

Nini [ni'ni;]

visa ['viiza]
ficha ['fizfa]
missa ['miiso]
[sa ['1:z3]

CD1—track 2

a. Listen.
fiz['fits] ‘(1) made / have made’
xis ['[izs] % [letter]’
giz['3i1s] ‘chalk’
bis ['bizs] ‘encore’
vi['vii] ‘(T) have seen’
se [siz] if’
me [mi:] ‘me’
xixz [[i'fir] ‘pee’

(woman’s nickname)

. 3

visa

‘token’

< . . ]
mass (religious)

(woman’s name)



2 LESSON 1

giga ['3i1go]
na missa [Na'mi:sa]

bife ['bi:fi]
visse ['viisi]
Nice ['nizsi]

‘j lg’

‘at mass’

‘steak’
‘(he/she) saw [subjunctive]’
(woman’s name)

figas ['firgas] ‘amulets’

bifes |'bixfis] ‘steaks’

Sichas [ 'fizfas] ‘tokens’

missas ['miisas] ‘masses’

fisga ['fi1zga) ‘(he/she) hooks’
cisma ['sirzmo) ‘obsession’

cisne ['siizni] ‘swan’

& Observe that s is always pronounced [z] when preceding a voiced consonant;
thus, in Portuguese we never find sequences of, say, [sm] or [sl], as in English
smile, sleep.

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

&All sounds introduced in this lesson are common to English and Portuguese.

The vowel [i] occurs in see, and [2] is the weak sound heard at the end of co-
bra. The vowel [3] is written a and is always unstressed. It occurs in post-stress
syllables: either at the end of a word, with or without a following s  ficha, fichas),
or in the next-to-last syllable, when the syllable is unstressed (6ébado).

Observe that a final unstressed [i] is normally written e and pronounced very
short. When not final, it is written i or, very frequently, e—as in perigo ‘danger,’
normally pronounced [pi'ritgu]. When stressed, it is always written i, and then
it is long, like all stressed vowels in Portuguese.

The consonants studied in this lesson occur in English words as follows: [b]
(written b) as in bee; [f] (written f) as in fee; [g] (written g) as in go; [s] (written
in several ways, for example, s, ¢, ¢, X, final z, and several combinations) as in see;
[J] (written ch, x) as in she; [v] (written v) as in wiolin; [z] (written z, s, x) as
in zoo; [3] (written g, j) as s in usual. The consonants [m] (written m) and [n]

(written n), are identical to English m in 7y and n in no, respectively, when they




LESSON 1

ocecur before a vowel (see Lessons 16—20 for their pronunciation when word-

final or before a consonant).

3

For Advanced Students

CD1—track 3
d. Listen.
Vi a ficha na mesa. ‘I saw the token on the table.’
Cadé o0 giz? “Where is the chalk?’
Isa estd na missa ‘Isa is at mass.’
Nice fez um bife. “‘Nice cooked a steak.’

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

Cadé o giz?




Lesson 2

Final ['izja]

@The final sequence ['i1ja], written -ia, sounds very close to ~ea in English idea. ‘

For Beginning Students

i CD1—track 4 !

a. Listen.
i ['11]2] ‘(he/she) went
vig ['viija] ‘(he/she) saw’
Bia['bizja] {(woman’s nickname)
chia ['Jitja) ‘(he/she} squeaks’
mexia [mi'[izja] ‘the/she) dealt with’
mia ['miija} ‘(he/she) meows’
guias ['gizjos] ‘ouides’

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.
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For Advanced Students

CD1—track 5
d. Listen.
Bia ia & Babia, ‘Bia went to Bahia’
Bia mexia na pia. ‘Bia was busy at the sink.’
O gato mia, o rato chia. ‘The cat meows; the rat squeaks.”
Niut via o cisne. ‘Nini saw the swan.’

e. Listen again. Repeat aloud after each sentence.

{f. Read each sentence aloud.

Bl ia & Bakia




Lesson 3

Consonants [tf, d3]

,_'§The consonants [tf] and [d3] have identical counterparts in English: [1]]
« (written t) is pronounced like ch in English cheese, and [d3] (writren d) like jin
* jeans. In Portuguese, they occur almost exclusively before the sounds [t} or (1

{written i or €}, where they regularly replace {t] and [d], which never occur be-
! fore [i]. One also finds [t[] and [d3] before other vowels when, in rapid speech,

an [i] or a [j] is omitted, for example, in midia, which is pronounced ['mi:dzia] i
‘ in careful speech, but ['mizd3a] in fluent, relaxed speech.

For Beginning Students

| : :
' CD1—track 6 .

-
a. Listen.
te [tfi] ‘you [object]’
de [d3i] ‘of”
ta ['1[11j2] ‘aunt’
dia |'dzi:]3] ‘day’
6
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diga ['d3i:ga) ‘say [imperartive]’

disse ['dzizsi] ‘(he/she) said’

Hee ['t[iivi] “(I) had’

cte ['sixt[i] ‘mention [imperarive]’
midia ['mi:dza] ‘media’

Fidias [ 'fi:dzas] {man’s name)

vestia [vis't [irja] “(he/she) gor dressed’
as tias [28't irjas] ‘the aunts'

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

For Advanced Students

CD1—track 7 :
I
d. Listen.
um dia de chuva ‘a rainy day’
A tia se vestia de chita. ‘The aunt wore calico.”
L tive um dia dificil. ‘T have had a hard day.’
Vamos dividir esse bife? ‘How about sharing this steak?’

e. Listen again. Repeat aloud after each sentence,

f. Read each sentence aloud.
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e i s

Vamos dividir esse bife?




Lesson 4

Vowel [u]; semivowel [w]

# The vowel [u] is close, but not identical, to 0o in English zoe. Portugucse [u} '
is proenounced like Spanish or German u, that is, with a more energetic rounding
of the lips and retraction of the tongue toward the back of the mouth than with
English 00, A common mistake is to pronounce w with a y-glide, [ju], as in use;
Portuguese u is a simple vowel. The student should listen carefully to the record-
ing, then attempt to imitate the Portuguese sound. The vowel [u] is written u;
when unstressed and at the end of a word, it ts written o (whether or not it is fol-
lowed by s). In many cases a nonfinal unstressed o is pronounced fu].

The semivowel [w] is virtually identical in the two languages. Its distribution,
however, is ditferent, and the student should pay attention to its environments.
In Portuguese, for instance, there is a difference between [u] and [uw], so #uu |
_nuz] ‘naked’ does not rhyme with s#/['su:w] ‘south.” Exercises on the opposi-

tion [u] / [uw] will be found in Lesson 11.
One more note on [w}: it is often written 1—this being the normal pronunci-

ation of the letter 1 when syllable-final.

CD1—track 8
a. Listen.
mz [ 'nusl ‘naked’
xuxw [ Jutuy] ‘chayote squash’
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chuva ['[uival
chute |'[uzt [i]
Kuxa ['Ju:[2]

Gyo ['1isu]

sujo [ 'suizu]
subo ['suibu]
musge ['muizgu]

pii [ 'Viiw]
Gif]'ziiw]
mil['mitw]

subiu [su'biiw]

sua {'surwal
nua ['nuiwa)

dificit {d3i'fizsiw]

1o giia [nu'gizja]

o musgo [u'muizgu]

o chuee [u' Tuzt [i]

‘rain’
kick’

{woman's nickname)

‘this’
‘dirty’
‘(D) goup’

‘moss’

‘(he/she) saw / has seen’
{man’s name)
‘onc thousand’

‘(he/she) went up, climbed’

‘your'
‘naked [feminine]’

‘ditficulc
‘in the guidebook’

‘the moss’

‘the kick’

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

CD1—track 9
d. Listen.
Viafiga. ‘(D) have seen the amulet.’
Te vi na missa. (1) saw you at mass.’
mil figas ‘one thousand amulets’

Isa viu mil figas. Isa saw one thousand amulets.”
‘Nini saw your aunt naked.”

‘the dirty moss’

Ninf viu sua tia nud.
0 MIUSEO SUIO
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Bia mexia no musge sujo. ‘Bia was messing around with the dirty

moss.’

Nind v sud tia nud

e. Listen again. Repeat aloud after each sentence.
£ p

f. Read each sentence aloud.




Lesson 5

Vowel [¢]

‘ &% The vowel [e], written e or é, is practically identical to English e in pet—Dbur, }

+ like all vowels, it is proncunced long when stressed.

‘ CD1—track 10

a. Listen.

12

és ['e1s]

é['er]
fé('fer]
Zé['zel]
José [3u'ze:]
Tibé [t[i'be:]

mel |'meiw|
cén ['seiw]
véy ['verw]

chefe | '[e:fi]

Fral'eiva)

(you) are’

“(he/she) is / (you) are’
‘faich’

(man’s nickname)
{man’s name)

“Tibet

‘honey’
‘sk}r,

‘veil’

‘boss’

{woman's name)
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bebe | 'beibi] “(he/she) drinks’
nega ['neiga] ‘(he/she) denies’

b. Listen again. Repeat aloud after each word.

<. Read each word aloud.

{D1—track 11

d. Listen.
Iss0 é mel. ‘This is honey.’
O véu é sujo. ‘The veil is dirty.”
Isso é dificil. “This is difficult.”
Eva é sua tia. ‘Eva is your aunt.’
O chefe viu José na chuva. ‘The boss saw José in the rain.’

i é diffcil
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| Starting with this lesson, the student should pay special attention to vowel re-
duction ar word boundaries. For insrance, in the sentence Eva é sua tia, given
above, the final -a of Eva, being unstressed and before a word beginning with a

vowel, is usuaily reduced. In normal speech, it becomes a sermivowel [2], so thart |

the sequence -va é is pronounced as a single syllable; in rapid speech, the final -a
of Fuais omitted, so the sentence sounds like ['erve'surwa't fizja]. Vowel reduc-
. tion is a widespread phenomenon, and it is amply exemplified in the coming
" lessons; the rules of vowel reduction and omission are given in full in Modern

Portuguese, 5.1.1.

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.



Lesson 6

Vowel [a]

# The sound of Portuguese [a] (written a or 4) is close to the sound of o in 06-
Ject (American pronunciation), but longer, particularly when stressed. It 1s iden-
tical to Spanish 4 in mds and French a in /as. Portuguese {a] is also close to En-
glish a in father, but the latter is usually pronounced with a noticeable retraction
of the body of the tongue toward the back of the mouth; this retraction is absent

rrom the Portuguese pronunciation.

CD1—track 12 '

a. Listen.
faz ['fazs] ‘(he/she) makes
mds ['mazs) ‘bad [feminine plural]’
babd [ba'ba:] ‘babysitter’
Jabd [3a'bar] ‘jerked meat’
chd ['[ai] ‘tea’
chave ['[aivi] ‘key’
assa ['aisa] ‘(he/she) bakes'
dgua |'a:igws] “water
diabo [dzi'abu] ‘devil’

15
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Tiago [t[i'a:gu) {man's name}
faixas ['fai[os] ‘bandages’
asma ['aizmo| ‘asthma’
asne ['arznu) ‘burre’
anel [a'neiw] ‘ring (jewelry)’
azul[a'zuiw] ‘blue’

Bahia [ba'iija)] ‘Bahia’

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

1iago viu a chave
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CD1—track 13

d. Listen,
Tiago viu a chave. "Tiago saw the key.’
A Bia ¢ a babd da sua tia. ‘Bia is vour aunt’s babysitter.
A faixa é azul. ‘The band 1s blue,”
Zé faz o chd. ‘Z¢ makes the tea.’

<. Listen again. Repeat aloud after each sentence.

r. Read each sentence aloud.



Lesson 7

Semivowel [j]

—
& This semivowel is identical to English y in day. [tis very frequent at the ends

| of words and syllables and berween vowels, but not at the beginnings of words.
= £ :

CD1—track 14

a. Listen.
vai ['vaij] ‘(he/she) goes’
sai ['saij] ‘(he/she) goes out’
Jfui ['fuj] ‘(1) have gone’
azuis{a'zuijs] ‘blue [plural]’
andis [a'nezjs] ‘rings’
sats ['sai)s) ‘salts’
saia ['satja] ‘skirc’
vaia ['varja] ‘booing’
fro | 'fizju] ‘cord’
chio ['[irjul (I) squeak’

18
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b. Listen again. Repeat aloud after each word.

<. Read each werd aloud.

CD1—track 15 |

d. Listen.

“Tiago goes to Bahia.’

‘Nini’s blue skirts’

‘(I) went to Bahia and saw the rings.’
‘José¢ messed around with the cord.”

Tiago vai & Babia.

as saias azuis de Nini
Fui a Bahia e vi o5 anéis.
José mexia no fo,

At saias azuis de Nini

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.




lesson 8

Consonants [p, t, k]

¥ The Portuguese sounds [p], (t], and [k] (written p; tsand c or q; respectively)
lack the aspiration found in English pie, key, too0. In the English words there is a
perceptible puff of air between the consonant and the following vowel; in the
Portuguese words pai ‘father,” gue ‘which,’ and # ‘vou' the vowel immediacely i
~ follows the consonant, without aspiration. Portuguese is, in this respect, similar -
| to French, Spanish, and Tralian. The student must try to reproduce the models,

avoiding the aspiration. i
Furthermore, [t] {and [d] as well} is pronounced with the tongue tp in a :

slightly more forward position in Portuguese than in English. When saying the

English word 700, the tongue tip touches the upper gums just above the teeth; .

% . ; ] e
but for Portuguese % ‘you’ the tongue comes into contact with the teeth and lies -

in a flatter position against the gums.

| CD1—track 16

a. Listen.
festa | 'feista) ‘party’
casca ['kaiska) ‘peel, shell’
sca ['iiskal ‘bait’

20




caspa | 'kaispa]
USP{'uispi]

estd [15"tar]

esquece [is'kelsi]
mosquito [mus'kiztu]
espécie [is'peisi]

ate [a'ter]
a péla'pe:]
faral [fa'tarw]

pai['paij]
paz['pas]

td ['taz]

tude ['tuidu]
guiero | 'kertu]
quis ['kizs]
crebo ['kurbu]

descasque [d3is'kaiski] ‘(he/she) peels [subjuncrive]

na festa [na'feista]

LESSON 8

‘dandruft’
‘USP {University of Sdo Paulo)’

‘(he/she) is’
‘(he/she) forgets’
"MOSGUIto’
‘species’

‘until’
‘on foot’
‘fatal’

‘father’

‘peace’

‘OK

‘everything’

‘still, quiet’
‘(he/she) wanted’

‘cube’

‘at the party’

. Listen again. Repeat aloud after each word.

;. Read each word aloud.

D1—track 17

.. Listen.

Esse mosquito é chato.
Fui a pé dagui aré a USE
A festa é nessa casa.

Tudo estd quieto.

() pai quis chd.

“This mosquite is a nuisance.’

‘{ went on toot from here to USE’
“The party is at this house.”

‘All is quiet.’

“The father wanted some tea.’

21
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Esse mosquito é chato

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.




Lesson 9

Vowel [2]

# Portuguese [o] (written o or 6} sounds like English ain wall—itis alow vowel
sronounced with rounded lips. It also occurs in faw in the General American or
3ritish pronunciation: ['Tla:]. However, many people in the American Midwest
~ronounce it [ 'floz], without rounding, Portuguese [2] is always rounded. '

D1—track 18

z. Listen.
voz ['vors] voice
foz ['tors] ‘mouth {of a river)’
avds [a'vors] ‘grandparents’
o ['sarl ‘alone’
ave [a'vo] ‘grandmother’
26 [no:] *knat’
Jacé [3a'ko1] (man’s name)
voud [ vo'vat] ‘grandma
chogue ['[21ki] ‘shock’
gosto ['gaistu] D) like’

23
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bote ['boitu] (1) put
sobe ['sathi] ‘(he/she) goes up, climbs’
nova |'NIVI] ‘new [femininc]’

Joga ['30199] ‘(he/she) plays’

';Y\Special attention must be paid to the pronunciation of the diphthong {ow]

(always written o).

RS sun’

Sutebol [tut [i'bow] ‘soccer’

polto ['varwtu] ‘{I) come back’

softa ['$o1wta] “(he/she) releases / lets go’

b. Listen again. Repeat aloud after each word.

c. Read each word aloud.

CD1—track 19

d. Listen.
Gosto da sua voz. (T} like your voice.’
O Jacd joga furebol. ‘Jacé plays soccer.
Sé a vovd gosta de sol. ‘Only grandma enjoys the sunlight.”
Voud subiu a pé até a casa nova. ‘(Grandma went to the new house on
foot.”
Bia valta as sete. ‘Bia is coming back at seven.’

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

| CD1—track 20

g. Listen, then check the word you have heard: the one with [a] or the one with

[5].
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- 2 rovd gosta de sol

[a]

T 84 (surname)

3 pd ‘shovel

= bala ‘bullet

gasta ‘(he/she) spends’

= carta ‘letter

[l

= snata ‘forest

~ Check your answers with the Key.

(2]

3 i “alone’

= po ‘dust’

O bola ‘ball’

O gosta “(he/she) likes'
O corta “(he/she) cuts’
O Mora (surname)




Lesson 10

Consonants [d, |, h}

& On the pronunciation of Portuguese [d], see Lesson 8 on the pronunciation
of [tl.
The sound [1] is verv close to that of English 1 in /e Bur the lerrer 1is pro-
nounced differently when syllable-final; see Lesson 4.
About [h], written ror rr, some reminders are in order (see Modern Portuguese
2.2 for more derails):
1. This sound is usually omitced when at the end of a verb torm: ficar[fi'ka:],
guer['ke:]. In the transcriptions | always include ir.
2. The pronunciation [h] is the most common pronunciation in Brazil for rr
or syllable-final . But other pronunciations are accepted as correct: [r].
[x], etc.
3. The sound [h] is normally semi-voiced, like h in English ahead, except
when final or before a voiceless consenant,

CD1—track 21

a. Listen.
dez ['des] ‘ten’
dras | 'durwas] ‘two [feminine.”

26




do ['do1]
dade ['da:du]

ld ['a:z]

Lia ['li1ja]
fnz ['luts]
feve {'le1vi]
sala ['saila)

rato ['hartu]
régua ['hergwa]
ri['hiz]

roi | hotj]

carro |'kathu]
berra ['beiha]
purre ['buzhu]

mar ['marh]
flor['flozh]
menor [me'nath]
mator [ma' jorh]
Arrur [ah'tuzh]

placa ['platka]
Aaura |'flazwto]
blusa |'blurza]
glacial [glasi'arw]
ciclo ['sizklu]

LESSON 10

‘-p it)!’:
‘dic (for games)’

‘there’

(woman's name)
‘light’
lightweight’
‘living room’
‘rat’

‘ruler’

‘(he/she) laughs’
‘(he/she) gnaws’

‘car’

‘(he/she) yells’
‘donkey’

‘seq’
‘Hower’
‘smaller’
‘bigger’

(man’s name)

‘place’
Aure’
‘blouse’
‘glacial
‘cycle’

- Listen again. Repeat aloud after each word.

. Read each word aloud.

27
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CD1—track 2z

d. Listen.
Papai quer dez faixas. ‘Daddy wants ten bands.’
O rato o1 56 a casca. “T'he rat gnaws only the shell’
O carro do Artur é azul. Arrur’s car 1s blue.
O dado esti ld na sala, ‘The die is in the living room.’
Artur quer ficar na sala. ‘Artur wants to stay in the living room.”
Sua amiga toca flauta. “Your friend plays the Aure.’
Sua blusa ¢ azul. “Your biouse is blue.”
Aqueela placa é maior do gue essa. “Thar plate is bigger than this one.’

(2 carrvo do Artur ¢ azul

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.




Lesson 11

Semivowel [w] (again)

# The examples in this lesson are planned to develop the student’s ability o dis-

- ~euish between the vowel [u] and the sequence fuw] (written ul), which are of- -

-2 confused by speakers of English but must be differentiared.

“J1—track 23

: Listen,

x| 'nuz]
stel ['surw]

True [1'tur]
azul [a'zuiw]

tuga [ 'furga]
pulga [ purwgos]
Hira ['lusta]
multa [ MUIwta)
chuto [ Juitu)
crelro T 'kurwtul

‘naked’

south’

{name of a city)

‘blue’

‘flight
flea
struggle’

‘fine {penalty)’
1) kick’

cult’

29
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fupa ['uzpa] ‘magnifving glass’
culpa [ ' kuiwpa] ‘guilt’

sueo | 'sutku] ‘julce’

suleo ['surwku] ‘furrow, groove’
sugava [su'gaival ‘(he/she) sucked
Julgava [3uw'gaiva]  “(he/she) ] udged’
lugar[lu'gath ‘place’

valgar [vuw'gath] ‘vulgar’

fugia [fu'zisja] ‘(he/she) fled

fulgia [fuw!'sizja] ‘(he/she) shone

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

O juiz chutara a bola
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CD1—track 24

d. Listen.
Me dd a lupa azul, ‘(Give me the blue magnifying glass.’
O juiz chutava a bola. “The referce kicked the ball.’
O juiz multava o clube. “I'he referee fined the club.’
Joga o suco no suleo. ‘Pour the juice into the groove.’
Lia vive ao sul de Itu. ‘Lia lives south of Tru,’

c. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.



| esson 12

Vowel [e]; diphthong [ej]

¥ In English, the sound of Portuguese [¢] (written e or &) occurs as part of a
diphthong, never alone. Take the word day: after the [d] sound we have [¢], im-
- mediately followed by a y-glide, [j]. To produce Portuguese [e], vou must pro-
i nounce the vowel in day bur stop short of pronouncing the glide. The result is
identical to French é in chanié. :
T'he main difficulty here is keeping [e] and [€] apart, since there are pairs of ,
words distinguished only on the basis of this difference: sede ['sexdzi] ‘thirst’ ver- i
sus sede ['se1d3i] ‘headquarters’; pé ['pe:] ‘p (letter)’ versus pé ['pet] foot.” The
problem is both phonological (because English does not conrain this opposition)
and orthographic (because both sounds may be represented by ). The student
should pay attention to this point to avoid confusing [e] and [£] and to avoid
confusing [e] and the diphthong [e]].
The diphchong [ej] (written ei) is identical to English ay in 4y

' (D1—track 25

a. Listen.

fe /ej]

et |'se1j] Y1) know’

32




cé['sex]
e 'lerj]
¢ ['es]
dei ['derj]
dé['der]

peguei [pe’gel]]
ipé [i'pe1]

reis ['heijs)
rés ['he:s]

derta ['dezjtal
eta i'ertd)
gelo ['zezlu]
ei-fo ['erjlu]
peite ['perjtu]
gueto ['gertu]

feia ['terjo]
mieto ['merju]

plefe ['ble:fi]
chego ['[e1gu]
mede ['me:du]
erro ['czhu]

sede 'serdzi]
sede 'serdsi]
pelo ['petlu]
pele ['peilu]
queijo ['kerzu]

LESSON 12

‘¢ (leteer)’

Taw’

‘(he/she) reads’
) gave’

‘give [imperative]’

‘(T have caught’
‘Ipé (tree)’

“kings’
‘head of carde’

‘(he/she) lies down’
‘cops!’

‘ice’

‘here it is’

‘chest (of a person)’
‘ghetto

‘ugly [feminine]’

‘half’

‘blutt’

YT arrive’
‘fear’
‘mistake’

‘¢ {letter)’
‘cathedral’

7 (lerter)’

{man’s nickname)
‘thirst’
‘headquarters’
fur’

() peel’

< b
cheese

33
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[ej /&)

leia ['lezja) ‘read [imperative]’
Léa ['lezja) {woman's name)
reis ['heijs) ‘kings’

réts [therjs] ‘reis {old Brazilian coin)’
as leis [az'lerjs] ‘the laws’

anéis {a'netjs] ‘rings’

few / ew]

sete ['SCIW] ‘his/her; your”

céu ['serw] ‘sky’

men ['merw] ‘my’

mel ['meiw] ‘honey’

batey [ba'teiw] ‘(he/shc) spanked’
chapéu | [a'peiw] “hat'

Manuel [manu'e:w]  {mans name}
acelga [a'se1wgd) ‘chard’

mbvel ['morvew] ‘chest of drawers’

amdvel [a'maivew]  ‘kind (nice)’
b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

CD1—track 26 |

d. Listen.
Me dé um cubo de gelo. ‘Give me an ice cube.’
Peguei a bola no peito, ‘I caught the ball on {my) chest.’
Essa blusa ¢ meio feia, ‘This blouse is kind of ugly.’
O rei respeita a lei. ‘The king abides by the law.
/¢ fala mal de vocé. ‘Z¢é ralks trash about you.’
Achei sere queijos. ‘D) found seven cheeses.’

de trés a dez quilos ‘from three to ten kilos’
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A Léa baten no Manuel. ‘Léa hir Manuel.’

Leia isso ai, ‘Read this.”

Léa é feia. ‘1.éa 1s ugly.’

Fu gosto do Manuel. ‘T like Manuel.’

O céu é azul, “The skv is blue.’

Peguei meu chapéu no movel. ‘[ took my har from the chest of

drawers.’

e dé um cubo de gelo

¢. Listen again. Repeat aloud after each sentence.

t. Read each sentence aloud.

CD1—track 27 5

z. Listen, then check the word you have heard: the one with [¢] or the one with [c].

[e] [¢]

O F#¢ {nickname) 0 f¢ ‘taith’
O ¢ “c (letter)’ = ¢ ‘cathedral’
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= men ‘my O mel “honey’
C sew ‘your O céu ‘sky’
O sede ‘thirst O sede ‘seat {of government)’

| CD1—track 28

h. Listen, then check the word you have heard: the one with [e] or the one with

fejl.

[c] (ejl

O /¢ ‘(he/she} reads’ 0O fe ‘law’

O ¢é ‘c {letter)’ O ser (1) know’

O dé “give O dei “(1) gave’

O relé ‘turdencek’ O yolei ‘(1) rolled over’

i~ Check your answers with the Key.




Lesson 13

Vowel [o]; diphthong [ow]

# [n English, the sound of Portuguese [o] (written o or 8) occurs only as the first

~:71 of a diphthong—for example, in the word #6. Portuguese [0] sounds like °

-~ first part of the English diphthong; it is made with a more definite rounding

< :he lips than is usual when the English sound is made. The Portuguese [o] is

sontical to French eau in beau.

The diphthong [ow] is similar to English @ in #o (always pronounced with

--unded lips}. [t is written ol—not on, which stands for [0] in the specch of al-

= sst all Brazilian speakers.

ZD1—track 29 |

= Listen.
0/9]
arg a'vol] ‘grandfather’
ard{a'vor) ‘grandmother’
Aden [do:] (1} give’
Ad [doar] ‘pity’
o S01] (1) am’
s so1] ‘only’

37
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toce ['torku] ‘tree stump’

toco [ 'tarku] (I} play’

touca ['toika] ‘bathing cap

toca ['t1oika] ‘(he/she) plays’
voré [vo'vor] ‘grandpa’

vovd [va'varl ‘grandma

corton | koh'tor] ‘(he/she) cut [past})’
bolota [bo'laits] ‘acorn’

colosso [ko'lozsu] ‘great amount’

[0/ ow]

¥ 4 English speakers have some difficulty in distinguishing [o] from [ow] (writ-
ren ol) because the opposition does not exist in English.

coxa ['koif?) ‘thigh’

colcha ['korw [a] ‘bedspread’
popa|'poipal ‘stern {of a boat)’
pelpa|'porwpa] ‘pulp’

votei [vo'te:j} “T) voted’

voltei [vow'tei]] ‘(1) camie bacld
figou [li'go:] ‘(he/she) phoned’
g0l {'go1w] ‘goal (in soccer)’
[0j /)

';;;'I”he diphthong [2]] presents no difficulty, being identical to English oy in boy.
Bur the student should be careful in distinguishing it from [0j], which has no

English counterpart.

doir | 'doijs] ‘twa’

doi ['dorj] ‘(it) hures’
apoio [a'potju] ‘support
apéio [a'poijuj (1) support
boi |'bo:]] ‘ox’

roi ['hoij) ‘(he/she) gnaws’
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goiaba [go'jarha] ‘guava

joia['3012] Jewel

[ow / ow]

gol['gorw] ‘goal (in soccer)’
sol['saiw] sun’

polpa ['porwpa) ‘pulp’

solta|'sorwtal “(he/she) releases, lets go’

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

CD1—track 30

d. Listen.

Volta logo! ‘Come back soen!’

Sew avé estd dtime. “Your grandfather is in good shape.’

Fu apdio esse sujeito. ‘Tam for that guy.’

Vou voltar a votar nesse partido. ‘(I) am going to vote for thar party
again.’

Vous fez dois gols no jogo. ‘Grandpa scored two goals in the
game,’

Hoje o sol v tevrivel, “The sun is terrible today.’

¢. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

CD1—track 31

g. Listen, then check the word you have heard: the one with [0] or the one with

Al
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Hoje o sol rd tevrivel

[0] [o]

C dowu (1) give' d dé ‘pity

= osou (D am’ O 56 ‘only’

3 avé ‘grandfacher’ O avd ‘grandmother’
O corte “(royal) court’ O corte ‘cut’

O selte ‘free T safte (1) letloose’

Check your answers with the Key.

CD1—track 32

h. Listen, then check the word you have heard: the one with [0] or the one with
[ow].




(o]

Z x6 ‘shoo!

= popa ‘stern {of a boar}’
T coxa ‘thigh’

O votei ‘(1) voted’

+ Check your answers with the Key.

i
I
I
X
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[ow]

O show ‘show’

O polpa ‘pulp’

O colcha ‘bedspread’

O wolter ‘(1) came back’




Lesson 14

Consonant [r]

— .
| @ The consonant [¢] (written r) has the sound of tin auro, dd in ladder {Ameri-
! can pronunciation). This sound is identical to that of Spanish ¢ in cara. It occurs

between vowels and after a consonant in the clusters [br, dc, fr, gr, ke, pr, tr,

vr], wrirten br, dr, fr, gr, cr, pr, tr, and vr, respectively. It never occurs word-ini-

tially nor (in the variety of Portuguese here described) at the end of a syllable.
Word-final r is pronounced [h] (or a variant of [h]; see Lesson 10). But when
a word ends with r and is followed without pause by a word beginning with a
vowel, the r is pronounced [r], as if it were berween vowels in a word; for example,
amor eteyno ‘eternal love’ is pronounced as one word, amorererno [a more'tchnu].
No [r] appears when the first word is a verb, however, because a final r is usu-
ally silent in such cases: ser amigo ‘to be a friend’ is normally pronounced
[ sera'mirgu] in fAuent speech; sce Modern Portuguese 2.2 for derails.

CD1—track 33

a. Listen.
fora [ 'faira) ‘outside’
vara |'vairal ‘rod’
mares | 'mairis) ‘seas’

42
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muro|'mutru] ‘wall’
garoa [ga'roiwal ‘drizzle’
tiron [t[i'ro:] “(he/she) took away’
parede {pa'rexdzi] ‘wall’
Jarol [fa'rorw] ‘headlight’
brave ['braivu] ‘wild'
crave ['krarvu] ‘carnation’
Sfrio ['Trizju] ‘cold’
wrés['tretjs) ‘three’
prova{'provo] ‘proof”
livre ['litvru] ‘book’
sobra ['sotbra] ‘leftover’

[h] BECOMES [ ] BEFORE A WORD BEGINNING WITH A VOWEL

amor [a'morh] ‘love’

amor eterno [a moire'terhnu) ‘erernal love’
bar['bath] ‘pub’

bar aberts | buira'be:htu] ‘open bar’
Artyr [ah'tuzh] {man’s name)

Artur Azevedo [ah turraze'verdu]  (his fil/ name)
b. Listen again. Repeat aloud after each word or phrase.

¢. Read each word or phrase aloud.

{D1—track 34

d. Listen.
Ela jurou amor eterno. *She swore cternal love.”
A garoa me trrita. “The drizzle irritates me.’
Artur Azevedo escrevia livros Artur Azevedo wrote poetry
de poesia. books.”

O mar é azul ou verde. "The sca is cither blue or green.’
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C} mar é azid ou verde

e. Listen again. Repear aloud after each sentence.

f. Read each sentence aloud.




Lesson 15

Consonant [A]

jThe consonant [A] (written lh or 1i) has no exact correlate in English. It is pro- _
mounced like gli in lralian paglia; that is, it is a palatal lateral consonant. As in

other languages, this sound tends to become [j] (as in English yes), but the
srocess is much less advanced in Portuguese than in Spanish, so pronunciations
ke paia ['paija] for palha ‘straw’ are frowned upon as uncultured.

The sounds [1] and [A] arc pronounced differently. For [1] one puts the tip of :

-he tongue against the gums or the upper teeth, keeping the body of the tongue
‘ow; for [A] one raises the body of the tongue, placing it against the palate

mainly the front part) while lowering the tip, which is usually placed behind the
_ower teeth. This consonant occurs in Portuguese almost exclusively berween
vowels, and word-initially only in a few loanwords, like /hama Nlama,” and in the
Zide e

{D1—track 35

i, Listen.
mithe ['miiAu) ‘corn (grain)’
falha [ 'taika] ‘fault (blame)’
otha ['2:42] ‘look [imperative]
bolha ['boiAa) ‘bubble’

45
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itha | 1:43) “island’

aguiha [ag'uifo] ‘needle’

olhava [0'Ka:va] ‘the/she) looked’
mulher [mu' £e:h] ‘woman’

molhon [mo'£o:) ‘{he/she) moistened’
methor [me' Aa:h) ‘berter’

Jalhou [fa'Ko:] ‘(he/she) failed’

# In normal Brazilian pronunciation, the endings -lio, -lia, when unstressed,
arc also pronounced with a [4], as in the examples below.

Jelio ['3u:4u] {man’s name)
Jutho ['3u40] “July’ [same pronunciation as f#fio]
Jfamiia|fa'miiia)] ‘family’

ddlia |'da: i3] ‘dahliy’

b. Listen again. Repeat aloud after each word.

. Read each word aloud.

CD1—track 36 |

d. Listen.
Olha o joelho do Julio! ‘Look at Julio’s knee!’
Marajs é a maior ilha do Brasil. ‘Marajé is the largest island in

Brazil”
Sua familia gosta de broa de milho.  Your family enjoys corn bread.’
Eu colho as ddlias em julbo. ‘I pick the dahlias in July’

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.
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~ —
_D1—track 37 |

<. Listen, then check the word you have heard: the one with [£] or the one with

[4] (1]

= falba ‘fauld O fala ‘speech

O pelha old [feminine)’ O wela ‘sail’

3 rutha cork’ O rola ‘dove (bird)’

3 fitha ‘daughter C fila ‘line {of people)’

3 molha ‘(he/she) moistens’ O mola ‘spring (in 2 mechanism)’
= pulha “‘scoundrel’ O pula ‘(he/she) jumps’

~ Check your answers with the Key. .

ZD1—track 38

- Listen, then check the word you have heard: the one with [£] or the one with

[4] (4]

A athade ‘full of garlic’ C aliade ‘ally’

3 afilhado ‘godson’ O afiliade “affiliared’

1 olhava ‘(he/she) looked’ O gleava ‘(he/she) greased’

= ralhava ‘(helshe) scolded’ O raleava ‘(it) became thinner

— Check your answers with the Key. :

o]

D1—track 39

.. A dialogue to memorize.
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Na praia
[without nasal vowels or diphthongs]

Cena: na praia
Personagens: Guto e Té

T&: Po, Gurto, que calor!

Guro: Peraai, vou pegar a barraca,

Mas cadé a barraca?

Ficou no carro.

Ficou no carro? E cadé o carro?

Esta ali mesmo. . . . Opa! Cadé o carro? Foi rebocado, ou foi roubado!
E agora? Voltar a pé?

o AP E mole, gata. S6 trés ou quatro horas. Vai ser gostoso.

Ho=E0H0 o

E, eu queria me queimar, mas isso ja ¢ exagero.

E agora? Voltar a pé?




Lesson 16

Nasal vowel [A]

¥ 4 Portuguese has a distinction, not found in English, between oral and nasal |
vowels. This is not to say that there are no nasal vowels in English; for instance, |
the vowel in Auntis usually nasal in American pronunciation and is very close to

Portuguese a in canto “(I) sing,” pronounced [A]. But the nasal vowel in Aunt is
“telt” by English speakers to be identical to the u of Auz followed by an n; this is
aot strictly true, as spectrographic analysis shows, but it is psychologically real,
ind thatis the important ching as far as perceiving sounds of the language is con-
cemned. We can say that Engiish has oral and nasal vowels, but without a phono-
.ogical opposition between them. i

English does distinguish berween oral and nasal consonants, Pronounce the
pair bee—me several times. You will ind that for [m] the air comes out through
the nose, whereas for [b] no air comes our through the nosc (in fact, during the |
pronunciation of the consonant, no air comes our at all). This effecr is achicved
oy lowering, for the nasals, the velum (the flcshy part of the palate) so that air can
sscape through the nose. A nasal vowel is produced by the same mechanism: but
the velum is only half-lowered so that air can escape simultaneously through nosc

and mouth.

Portuguese has five nasal vowels: [A] (written  or, before a nasal consonant, a/
a). [0f {written & or, before a nasal consonant, 0/8), [&,7, 0] (written e/é, i1, u/
u, respectively, before a nasal consonant). The difference berween oral and nasal
a 1s casy 1o perceive because nasal a is pronounced with the lower jaw much |

49
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higher {more closed) than it is for oral a; this accounts for a very clear difference
in sound. With the other four nasal vowels the difference is more subtle, involy-
ing nasality alone. We correspondingly begin with nasal a.

The nasal vowel [X] is written &, 4 or just a. The latter spelling occurs when a
is (1) before nh; {2} betore n or m + another consonant: or (3) when stressed and

. before n or m.

CD1—track 40

a. Listen.
[a] / [A]
ajo [ 'a:3u] Iy act’
anjo ['Ar3u] ‘angel’
laca ['lazso] ‘(he/she) lassoes’
langa ['1Azs3] ‘spear’
mate [ 'maztu] ‘thicker’
mante ['mAartu] ‘mantic’
ld ['la:] ‘there’
A 1"A:] ‘waol’
tatro ['taitu] ‘touch’
tanto ['tAtu] ‘so much’
escovade [isko'vazdu] ‘brushed’
escovandn [1sko'v ardu] ‘brushing’
cacade [ka'saidu] ‘hunted’
carnsade [kA'sardu] ‘rired’
lagou [la'so:) ‘the/she} lassoed’
lango [1a'so1] ‘the/she) threw’

STRESSED [ A] BEFORE A NASAL CONSONANT

fama ['TA:ma] ‘fame’

cang ['kAinu] ‘pipe, tube’
camera | ' KAimero] ‘camera’

chame |'[Ami] ‘call [imperative]’

pano ['phinu] ‘fabric’
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panico ['pAniku] ‘panic’
banana [ba'nima] ‘banang’
ranio ["hazmu] ‘branch’

WORD-FINAL [ A]

irmd [th'mAs] ‘sister’

fmd ['1mA] ‘magnet’

magd [ma'sA:) ‘apple’

orfd ['orhfi] ‘(female) orphar’

2. Listen again. Repeat aloud after each word.

:. Read each word aloud.

CD1—track 41 |

d. Listen,
Chame a sua irma. ‘Call your sister.’
Diana parece um anjo. ‘Diana looks like an angel.’
Jilio planta bananas e magds. ‘Julio grows bananas and

apples.’

Diana era 6114, ‘Diana was an orphan,’
Fernando comecou a cantar. ‘Fernando began to sing.’
Xande cansou logo. Kande got tired right away.’

z. Listen again, Repeat aloud after each sentence.

-. Read each sentence aloud.

CD1—track 42

2. Listen, then check the word you have heard: the one with [a] or the one with

R
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Diana parece um anjo

fa)

O /# ‘there
Sd {surname)

a o

vd “go

maca ‘strercher’
abas ‘brims’
mata ‘woods’
grade ‘grate’
caga ‘hunt

Oo0Oo0oQgaouL

machycade “injured’
catando ‘picking up’

il

# Check your answers with the Key.

[4]

T /4 ‘wool’
si “healthy [feminine]’

Ll

O van ‘van

O manca 'lame [feminine]’
ambas ‘both [feminine]’
O manta ‘blanket

O

[

3 *
grande “large
cansa ‘(hefshe) tires’
O machucando “hurting’
O cantande “singing’

L1




Lesson 17

Nasal vowels [ €, 8]

¥ The vowels [¢] and [8] (written e or & and o or &, respectively) are the nasal- |
zed counterparts of [e] and [0]; the vowels [¢] and [o] never nasalize. The sound |
¢} never occurs word-finally; there it is replaced by the diphthong [E)} (sce Les-

N ]9)

CD1—track 43

:. Listen.
[e] / [€]
seda ['serda] silk’
senda ['s€:da] ‘patk’

vedadp [ve'daidu] ‘forbidden’
vendado [vé'daidu]  ‘blindfolded’
gueixa [ 'ke:f3] ‘complaint’

encha ['81a] ‘fill [imperative]’
STRESSED (€] BEFORE A NASAL CONSONANT

ema ['€:ma) ‘rhea’

53
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problema [pro'blé:ma]

remo |'hé:mu]
Breno [ 'brému]
menos ['mémus]

Mariene [mah'lé:ni]

sémen ['s€méj]
ténis ['ténis)
péndulo ['péidulu]

[o] /[0]

ron ['1o1]
tom ['101]
sor ['501]
som ['s01)

boba | 'bo:bha]
bomba ['bdiba]
coxa ['ko:fa)
concha ['k0[a]
atdrio [0'tairju)
Orntdrio [6'tairju]

Josso ['foisu]
Afonso [a'fdisu]
lowco ['loiku]
rorco ['hoku)

WORD-FINAL [ 6]

marrom |ma'ho:]
batom [ba't 6]

‘problem’
‘paddle’

{man’s name)
‘less’

(woman’s name)

‘semen’
‘tennis’
‘pendulum’

) am’
‘key (music)’
‘(I any’

‘sound (noise)’

‘stupid [feminine]’
‘bomb’

‘thigh’

‘ladle’

‘sucker’

‘Ontario’

‘dirch’
(man’s name)
crazy’
‘snore’

‘brown'

lipstick’

STRESSED [ 6] BEFORE A NASAL CONSONANT

zona |'z0:n3a]

'séima]

[
come ['kSimu|
som [

sono ['s0mu]

13 s
zone

‘like, as’

¢ >

sum

sleep’
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dnibus [ Ginibus] ‘bus’
ponei ['pdinej] ‘peny’

b. Listen again. Repeat aloud after each word.

<. Read each word aloud.

CD1—track 44 |

d. Listen,
Ela té de batom branco. ‘She has white lipstick on.’
() Breno estd com sono, ‘Breno is sleepy.’
Encha uma concha de sopa. ‘Fill a ladle with soup.’

Zuicha wma concha de sopa
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Afonso comprou pane marrom. ‘Afonso bought brown cloth.’
A gente vende banana. “We sell bananas.”

A Marlene trabalha cada vez menovs.  “Marlene works less and less.”
Lsse é 0 problema. ‘That is the problem.’

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

CD1—track 45

g. Listen, then check the word you have heard: the one with [e] or the one with

(€]

[e] €]

O Leda {(woman’s name) O lenda “legend’

3 violeta violet O ziolenta “violent [feminine]’
O eixe ‘axle’ C encho ‘(1) AII

O cedo ‘early’ O sendo ‘being’

S feden “(it) stank’ O fendeu “(it) split’

>~ Check your answers with the Key. |

CD1—track 46

h. Listen, then check the word you have heard: the one with [0] or the one with

[S].

[0} (0]

3 sore ‘(1) am’ = som ‘sound (noise)’
O dou ‘(1) give’ a doem ‘gifc

T boba Silly [feminine]’ O bomba “bomb’

O coxa ‘thigh O concha “ladle’

O ptdrie ‘sucker’ O Ontdrie 'Ontario’

#~ Check your answers with the Key.



Lesson 18

Nasal vowels [T, 0]

# The vowels li] and (0] are written i, { and u, 4, res pectively, and always occur |
before ny nh, or m. '

I prefer to refer to the leters n, nh, m (rather than to the corresponding
ounds) because n and m sometimes are not pronounced at all—and yet have the ‘
nasalizing effect. |

CD1—track 47 |

a. Listen.
[i] / [i]
lida ['lizda] ‘read [past participle, feminine]’
linda ['I1 1do] ‘beautiful [feminine]’
Alda [a'i:da] {woman’s name)
ainda [a'T:1do] sull’
vi | 'viz] 1) saw’
vim ['vii] ‘(1) came’
FAESH ‘B (musical note)’
sim ['si1] ‘ves'
vida ['viida] ‘life’
vinda ['viida] ‘coming’
kit ['kist [i] ‘kit’

57




58

LESSON 18

pinte | 'vist fi] ‘twenty'
fira [ 'fista)] ‘tibbon’
femta ['fi:t3] ‘feint

(1] BEFORE A NASAL CONSONANT + CONSONANT

xingando [[T'gAdul  ‘cursing

empada [1'paida] (kind of small quiche)
imbecil [1be'siiw] ‘imbecile’

pingrge [pi'guisu] ‘drunkard’

STRESSED [I] BEFORE A NASAL CONSONANT

fine ['tiinu] ‘thin’
China ['[Tina] ‘China’
mening [mi'niinu] ‘boy’

vime ['vimij ‘wicker’
vindima [vi'dziima]  ‘vintage’
mimeo ['mizmu] ‘caress’
guimica '’kKlimiko]  ‘chemistry’
cinice | 'sTmiku] ‘cvnical’
[u] / [8]

o [u] ‘the’

um (0] ‘a [article]’
0 gato [u'gartu] ‘the car’
wm garo [U'ga:tu] ‘acar’
mudo ['muidu] ‘mute’
munde ['muirdu] ‘world’
Juga | 'fuiga; ‘Hight
funga ['fiiga) ‘(he/she) sniffs’
taru [ta'tul] ‘armadille’
atwm [a'ti] ‘tuna

tiba ['1uiba) ‘tuba’
tumba ['tu:ba) ‘grave (tomb)’

[(] BEFORE A NASAL CONSONANT + CONSONANT

umbigo {0'bigu] ‘navel’
Jfunciondrio [fusjo'na:rju] ‘employved
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suntuoso [sutu'oizu]  ‘sumptuous’
Hungria [1'gritjo] ‘Hungary'
mungunzd [ migl'za:] ‘sweet grits’

STRESSED [(l] BEFORE A NASAL CONSONANT

uma [(:ma)] ‘one [feminine]’

puma ['plizma] ‘cougar’

Seurne [ 'flzmi] ‘(he/she) smokes [subjuncrive]’
himus [ 'Urmus] ‘humus’

algwma [aw'glima]  ‘some [feminine]’

duna ['di:na] ‘dune’

runa [ *hizna] ‘rune’

Imune [1'minil ‘immune’

b. Listen again. Repeat aloud after each word.

<. Read each word aloud.

CD1—track 48 |

d. Listen.

Cida é linda. ‘Cida is beautiful.’

Sim, toque wm si, Yes, playa B.’

Recebi vinte kits da China. T received twenty kits from
China.’

Rui é imune & gripe. ‘Rui is immune to the flu.’

Um garo roubou o atum. ‘A car stole the tuna.’

O garo pegou alguma doenca. “The car caught some kind of
disease.’

Breno tocava tuba junto & rumba. ‘Breno played the tuba by the
grave.’

O mundo ficou mudo diante “The world remained silent

da tragédia. before the tragedy.’

z. Listen again, Repeat aloud after each sentence.




60  Lesson 18

f. Read each sentence aloud.

.
CD1—track 49

g. Listen, then check the word you have heard: the one with [i] or the one with
[T].

(1] [i]

O o (1) saw’ O vim (1) came’

O i 'F (musical note)’ O mim ‘me

O ri (1) laughed’ O rim ‘kidney’

Q wida ‘life’ O vinda ‘coming

O frca ‘(he/she) stays O finca “(he/she) drives in’
O fzpo ‘lipoaspiration surgery’ g limpo ‘clean’

. N |
+ &= Check your answers with the Key. ‘

i CD1—track 5o
h. Listen, then check the word you have heard: the one with [u] or the one with
[a].

[u] (0]

0 ¢ ‘the O um 2

O ¢ gato ‘the cat’ O wwm gato ‘a cat’

O o peixe ‘the fish’ O wum peixe ‘a hsh’

O tba ‘tuba O rumba ‘grave’

3 mude ‘mure’ O mundo ‘world’

O fuga ‘fight O funga ‘(he/she) sniffs’

= Check your answers with the Key.

CD1—track 51

i. A dialogue to memornize:
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O novo emprego
[nasal vs. oral vowels]

Cena: no escritorio
Personagens: Tita e o chefe

U.HEFE: Tita, essa € a sua mesa,

- 11a: J4 vi, Eu vim aqui hoje cedo.

«.: Hoje cedo? Sendo assim, vocé ji pode comegar,

T Claro, jd posso comegar. Assim o servigo rende mais.

2 O Tita, vocé val precisar de tinta?

-t linta $6 mais tarde. Vou ficar lendo o texto, primeiro.

_: E depois?

- Depois que tiver lido, af vou imaginar uns desenhos. Vai ficar lindo, pode crer.
..t Assim espero. A antiga desenhista era uma bomba; era até meio boba.

-z Ela cra boba, mas eu tenho experiéncia de vdrios anos.

1A, essd é d sud wmesd
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Nasal semivowel {J]

& The sound (7] is the nasalized version of the semivowel [j] found in baia
['bazja] ‘stall’ and /e ['le:]] ‘law.” Whenever []] occurs, the preceding vowel
is also nasalized, so a nasal diphthong results. This semivowel is written nh
when between vowels: banbe ['bazju] ‘bath,” lenha ['1€:]a] ‘firewood.” Other-
wise, it is mostly written e, and the preceding vowel bears a tilde: mdes [ ' ma:js]
‘mothers,” pée ['pd1j] ‘the/she) puts.” [n very rare cases it may be written i: ¢~
bra ['ka:jbra] ‘cramp, Jurme ['3A:jmi] (man’s name), muito ['mi:jtu] ‘very;
much.' The most frequent sequence containing [ j] is the diphtong [&]], written
-em (or, in very few words, -en) word-finally: sem ['bé:1]] well,” correm | 'korhgj]
‘(they) run.” A final -ens usually occurs in plural forms like bens ['bE:] s} ‘goods,
assers.’

The pronunciation of nh (in spite of what some grammar books say) is 7oz
identical to that of Spanish i or French and Talian gn, although these may serve
as a rough approximation. To pronounce Spanish fi or French or Iralian gn the
tongue comes into contact with the palate, whereas for Portuguese nh the
tongue only approaches the palate, so the result is the semivowel (or glide) [J],

net a rrue consonant.
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(D2—track 1

4. Listen.
banhe ['baTu] ‘bach’
rertha ['1€17 3] ‘(he/she) has [subjunctive]’
sonha ['s01] 9] ‘{he/she) dreams’
punbeo ['piiju] fist’
vinho |'viijul ‘wine
STRESSED [€]]
bem | 'be1]] ‘well, good’
alguém [aw'geé:j] ‘someonc’
Belém [be'léf]] (city in Brazil)
gens 3817 5] ‘genes’

armazéns [ahma'z€:js]  ‘grocery stores

UNSTRESSED [&]]

mandem ['ma:dé]]  ‘(they) order [subjuncrive]’
vendem ['vérdé] ‘(they) sell’

sobem ['52:bE] ] ‘(they) go up’

hifen [ '1:f€]] “hyphen’

nuvens ['MuivEfs] ‘clouds’

mde ['mAaL]] ‘mother’

alemdes [ale'maz]s]  ‘Germans’

poe ['poi]] ‘(he/she) puts’

paem ['po:j] ‘(they) pur’ [same pronunciation as pée]
muito ['mizjtu] ‘much; very’

(cjl / [&]]

semn |81 ] without

sei ['ser]] (I} know'

alem [a'le:] ] ‘bevond’

alei[a'ler]] ‘the law’
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bens ['bE1]s]
seis ['sex]s] ‘Six’
tenha ['18:79]
teia ['ter)a] web’

[ij] 7 [15]; [wj] / []]
vinha ['vii] 2]

via ['vii]a]

ruim ['hiij ) ‘bad’
Rui ['huij)

UNsTRESSED [€] 1/ [i]

mande ['maidzi]
mandem [ mardé]]
sobe ['sabi]

sobem ['so:bEj]

(31 / [nj]

sonha ['56:] 3]
Séria ['sOmjo]
ponho |'pdijuj
Anténio [A'10mju]

3 2
goods; assets

{man’s name)

‘(he/she} has [subjunctive]’

‘(he/she) came’

‘(he/she) saw’

‘(he/she) order [subjunctive]’
“(they) order {subjuncrive]’
‘(he/she) goes up’

‘(they) go up’

‘(he/she) dreams’
{(woman’s name)
‘1) put’

{man’s name)

b. Listen again. Repeat aloud after each word.

c. Read each word aloud.

! i
(D2 —ftrack 2 |

d. Listen.

Anténio tomou banha em Belém.

César vinha, via e vencia.
Esse carro sobe muito bem.
Esses carros sobem miutito bem.

‘Antdnio took a bath in Belém.’
‘Caesar came, saw, and conquered.’
“This car goes uphill very well.
‘These cars go uphill very well.’
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FEu sei comer sem guardanapo. ‘I can eat without a napkin.’

As nuvens cobrem o céu. “The clouds cover the sky.’

O peixe come folhas, ¢ os gatos “The fish eats lcaves, and the
comem peixe. cats eat fish.’

0Js gatos comem peixe

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

(D2—track 3

g. Listen, then check the word you have heard: the one with [aj] or the one with
AjlL
[a]] [A]]

O cais “wharf’ O cdes ‘dogs



66 LESSON 19

O maiz “Maya (member of an 3 manha ‘tantrum’
Indian nation)’

O pais ‘parents’ C pdes “loaves

C mats ‘more’ O mdes ‘mothers’

O baia ‘stall’ = banba ‘lard’

s~ Check your answers with the Key. |

CD2—track 4

h. Listen, then check the word you have heard: the one with [cj] or the one with

[&]D).

lej! [&]]

O sef (1) know’ O semm ‘without'

O Ne/ (man’s name) Jd nem ‘not even'
C zlei ‘the law’ O além ‘bevond’
O feia ‘read’ 3O lenha ‘Airewood’
C ceia ‘supper’ O senha ‘password'

O zeig ‘web’ 3 renha *(I) have [subjuncrive]’

-+~ Check your answers with the Key. |




Lesson 20

Nasal diphthong [AW]

¥ The diphthong [AW] (written d0 when stressed. am and rarely o when un- |
stressed) is very frequent in Portuguese, particularly at the ends of words. It is :
composed of the sound [A], studied in Lesson 16, plus a semivowel identical to
“w] but nasalized: that is, the diphthong is nasalized throughout. The best way to
acquire this pronunciation is to listen carefully to the recording and try to imi-
rate it.

(D2—track 5 !

a. Listen.

STRESSED [AW]

nde [ NAIW] ‘no’!

chio ['[ArW] ‘loor’
portdo [poh‘tA:w] ‘gate’

estéio [1S'tAIWw] “(they) are’
mdos ['MAIRS] ‘hands’
{rmdos [Th'mAiws] ‘brothers’

“The word ndeis frequently pronounced [nil] when precedinga verb: ndo sef [ni'sej] ‘(1) dont

IO, :
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UNSTRESSED [AW]

Jalam ['fa:lAW] ‘(they)} speak’
correram [ko'hetrAW] “(cthey) ran’
Jaziam [fa'zi jAW] ‘(they) made’
falavam [fa'larvaw]  ‘(they) spoke’
drfio ['a:hfAW] ‘orphan’

[Aw] / [aw]

péo ['pRiw] ‘bread’

pau |'parw] ‘stick’

made ['mAiw] ‘hand’

maf['marw] ‘poorly; ilP

sdo | 'sAIW] ‘healchy’

sal ['saiw] ‘salt’

[aw] / [A]

sdo | 'SATW] ‘healthy’

s ['sAz] ‘healthy [feminine]’
frmdo [1h'mArw] ‘brother’

irma [ih'mA:] ‘sister’

drfao | 'a:hfAW] ‘orphan’

drfa ['a:hfi] ‘orphan [feminine]’
[Aw] / (8]

sdo ['SA1W] ‘healthy’

som ['s01] ‘sound (noise)’

tdo ['"tATW] ‘so much’

tom ['10:] ‘key (music)’
carrdo [ka'hArw] ‘big car’

marrom [ ma'ho:] ‘brown’

b. Listen again. Repeat aloud after each word.

c. Read each word aloud.




LESSON 20
CD2—track 6
d. Listen.
Minbas méos doiam demats. "My hands hurtalot.”
Ndo brinque no portdo. ‘Don't play at the gate.’
Os dois irmdos sdo drfdos. “The two brothers are orphans.”
Elas faziam pdo de sal e vendiam, "They made and sold French
bread.
Os pdes cairam no chio. "The loaves fell on the floor.

Sew som é tiao bom quanto o de Joqo.  “Your tonc is as good as Jodo’s.”
e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

(D2 —track 7 |

g. Listen, then check the word you have heard: the one with [aw] or the one

with [AW].

[aw] [AW]

O pau ‘stick 3 pao ‘loaf’

C cal ‘lime 0 ¢do ‘dog’

O mal! ‘evil’ 3 mdo ‘hand’

O sinal ‘sign’ O sendo ‘or clse’

O capital ‘capital d capitde ‘captain’

#~ Check your answers with the Key.

D2z —track 8

T PR |

h. A dialogue to memorize:
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Consertos domésticos
[diphthong a¢]

Cena: em casa
Personagens: Carla e Joao

JoRo [entrando em casa, irritads]: Agora é o portdo! Enguicoul Tive que deixar o
carro na rua, nesse solao.

Carva: Jodo, Jodo, meu querido! Por que essa irritagao?

J: O portdo da garagem! Nao abriu de jeito nenhum. O controlc ndo funciona, ¢ ¢u
nao vou abrir na mao.

C: Devo chamar o eletricista?

J: Nao! J4 gastei demais a semana passada consertando o chio da cozinha. E custou
um dinheirdo. O portdo s6 no més que vem.

C: Quem sabe eu consigo abrir o portao?

Ji conserter o controle
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[ Vocé? Se eu que sou engenheiro ndo consegui, como ¢ que vocé vai conseguir?

.1 Ora, Joao! Vocé ¢ engenheiro civil, nao sabe nada de portio eletrdnico. Olha, me
daaqui o controle,

Cabre o controle]

\-: J4 consertei o controle, senhor engenheiro.

" Vo mudou de profissio?

(_: Nao. 56 coloquei uma pilha nova.




L esson 21

Triphthongs and vocalic sequences

¥ At this point, the student will have learned all the sounds of the Portuguese
language. Whar remain are sequences of sounds—namely. triphthongs, vocalic
sequences, and proparoxytone words—that are likely to present difficulries, plus
some other refinements, including further models of intonational contours.

These points are covered in Lessons 21-32.

Triphthongs

F Iriphthongs are sequences of a semivowel plus a vowel plus another semi-
vowel, English has triphthongs in the exclamation wow! and in the word way.
Triphthongg, like diphthongs, always belong to one and the same syllable.

We may have a triphthong whenever the letters i or u, which are often pro-
nounced as semivowels, precede a diphthong. Six triphthongs acrually occur in
Porcuguese: [waj], written waiy [wejl, written iieis [waw], written ualy [wAw],
written uao or uamy [wW¢j|, written iiem; and [woj}, written ude.

"[tiphthongs are not very frequent in the language, and they almost always oc-
cur after q or gj their pronunciatdion should not be particularly difficult for stu-
dents who have learned ro pronounce the diphthongs.
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et

(D2 —track 9 i

a. Listen,
guais ['kwazjs] ‘which {plural]’
Paraguai [para'gwazj] ‘Paraguay’
uragnalo [uru'gwa:ju] ‘Uruguayan’
agiiei [a'gwet]] ‘(1) wartered’
gual ['kwaiw] ‘whichk’
igualmente [igwaw 'mé: [i] ‘equally’
sagudo [sa'gwAIW] *hall’
aguam ['aigwAw] ‘(they) water’
dgtiem |'aigwe]] ‘(they) water [subjunctive]’
sagudes [sa'gwoi]s] ‘lobbies’

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

Vocalic Sequences

F Many English speakers have trouble pronouncing Portuguese words with

vocalic sequences—rthat is, sequences of contiguous vowels or semivowels— °
as found in words like maioriaz ‘majority’ and reunigo ‘meeting.” This difficulry |
seems to be more serious when the sequences are unstressed, and it is common

enough to deserve specific consideration.

(D2 —track 10 :

d. Listen.
maior [ma'jorh] ‘bigger’
oriental [orid'tarw] ‘eastern’
realizon [heali'zo!] ‘(he/she) achieved’
atualmente [atuaw 'mé:t [i] ‘nowadays’

veieulava [veiku'laiva] ‘(he/she) conveved’
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matoria [majo'rizja) ‘majority’

rernido [heuni' Arw] ‘meeting’

baioneta [ bajo'ne:ta] ‘bayonet’

toismo [tao'itzmu] ‘Daoism’

sexualidade [ scksuali'dazdzi] ‘sexuality’

extraordindrio [istraohdzi'naicju]  ‘extraordinary’

Piaui [pia‘wiz] {name of a Brazilian state)
continuidade [KOt [inui'da:d3i] ‘continuiry’

influéncia [1flu'éisjol ‘influence’

piauiense |plawi'éisi] ‘born in Piaui’

e. Listen again. Repeat aloud after each word.

f. Read each word aloud.

RREETLLS

Os veicuelos atuais sdo extraordindrios
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CD2 —track 11

g. Listen.

Quais eram as maiores influéncias?  "Which were the main influences?’

A reunido é no sagudo. “The meeting is in the lobby.
O Uruguai também se chama ‘Uruguay is also called the
“Banda Oriental.” Eastern Shore.
Os vefculos aruais sdo extraordindrios. "The latest vehicles are extraordinary.’
Qual é a capital do Piaui? “Which is the capirtal of Piaui?’

h. Listen again. Repeat aloud after each sentence.

1. Read each sentence aloud.
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Inserted {i]

l & Although an inserted [i} does not present any difficulty in itself—being pro-
nounced like any unstressed i—it occurs in written words that in English are
pronounced without an [i]. This is a two-way problem: English speakers fail to
insertan [i] in, say, gpzar ‘to opt,” which in Portuguese sounds like [opi'tath], not
[op'tazh]; and Porruguese speakers insist on starting a word like szay with an [i],
| pronouncing it [i'stej] instead of ['stej]. The rules governing i-insertion are
stated in full in Modern Portuguese, section 3.5.

The exercises in this lesson will help the student develop a more natural,
Brazilian-sounding pronunciation of certain words. Many of these, as seen be-
low, are loanwords with non-Portuguese features like final -t and initial sp-.

. (D2 —track 12

a. Listen.
aptei [opi'te]] (I} chose’
advogade [ad3ivo'gaidu] lawyer’
Stdney ['sizd3inej) (man’s name)
magno ['maiginu] ‘great’
armosfera [at [imoas'feira) ‘atmosphere’
admirava [adzimi'taiva] ‘(he/she) admired’
pitbull [pit]i'burw] ‘pit bull’
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stress {is'tres]; ‘(psychological) stress’
(also written estresse]

sealinismo [1stali'niizmu] *Stalinism’

spray [is'pre:j] ‘acrosol’

spread [is'pre:d3i] ‘spread (banking)’

status [1s'tartus] ‘status

staceatn |ista'kartu] ‘staccaro’

Skank [is'kAzki] {name of a rock band)

ser|'sert[il ‘set (in volleybally’

deck [ 'dezki] ‘console’

rap ['heipi] ‘rap {music)’

rock ['haiki] ‘rock "0’ roll’

top [ 'torpi] ‘top, leading’

USP['uzspi] ‘USP (University of Sio Paulo)’

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

(D2 —track 13

d. Listen.
Ando ne maior stress. ‘(1) am stressed out.”
Sidney tinha um pitbull. ‘Sidney had a pit bull.’
O Skank 56 toca rock. “The Skank plays only rock 'n’ roll.”
Optei pelo melhor advogado. ‘(I) chose the best lawyer.”
Tocar rap nio dd status. ‘Playing rap doesnt give (one) starus.’
Admire a atmosfera agraddvel ‘(I}) admire the pleasant environment

da USP at USIY

e. Listen again. Repeat aloud after each sentence.

f, Read each sentence aloud.
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l (D2 —track 14

g. A dialogue to memorize:
Jogo decisivo
linserted [i]: English loapwords]

Cena: no vestiario
Personagens: Fred e o treinador (Sidney)

Stoxey: Olha, Fred, outra dessa e eu corto o seu nome da equipe! Perder no altime
set!
FrED: Mas, seu Sidney, isso pode acontecer com qualquer um.

S: O que toi que aconteceu?

| DR, |

Ouutra dessa ¢ eu corto o seu nome da equipe
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F: Eu tentei aquela jogada que eu inventei 14 nos States. Deu cerro virias vezes, jd vi-
rou standard.

S: Mas dessa vez a bola foi pro chido, né?

F: No ultimo set eu j4 tava cansado. E eu tava no maior stress. Tive uma conversa
com o advogado de manha.

S: Vocé devia optar: ou o divércio, ou o pingue-pongue.

F: Agora eu jé tou mais calmo. Na préxima parrida eu vou voltar ao meu ritmo, vou
arrasar.

S: Acho bom, Fred. Senio vocé nio tem chance de ir pra Olimpiada.

F: Meu negécio com a Margaret vai resolver essa semana. Al a atmosfera vai ficar
melhor,

§: Mas lembra bem: a bola € na mesa, nao no chao. Isso aqui é pingue-pongue, ¢ nio
golfe.

F: Deixa comigo, seu Sidney. O maior interessado sou eu: € o meu starus que td em

jogo.



Lesson 23

Proparoxytones

¥ Proparoxytones are words stressed on the second-to-last syllable: #/time
- ['wrwt[i- mu] Tast,” ngiidstca [H'gwizst [iko} linguistics.” All proparoxytones bear

an accent on the stressed vowel. The examples in this lesson will help the student
' acquite their peculiar thythm, censisting of a long stressed syllable followed by

two very short ones; the latter, when before a pause, often become unvoiced.

' (D2 —track 15

a. Listen.
xicara ['[itkara] ‘cup’
mdquing ['making] ‘machine’
timida | '1]T:mido] ‘shy [feminine]’
pdlida ['patlida] ‘pale [feminine]’
lampada ['|A:pado] light bulby’
Drdcula ['draikula) ‘Dracula (name)’
misica ['muizika) ‘music’
quimica ['kT:mika] ‘chemistry’
espdtula [1s'partula] ‘spatula’
ridicula |hi'dzitkuls) ‘ridiculous [feminine]’
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Meéxice ['me:[iku] ‘Mexico'
sécudo [ 'serkulu] ‘century’
médico |'merdziku] ‘physician’
mdximo | 'maisimu] ‘maximun’
drimo ['o:tfimu] ‘excellent’
mistico ['mizst fiku] ‘mystic
lingiidstico [17'gwizst fiku] linguiscic’
asmdtice [az'mait Jiku] ‘asthmaric’
estdvamos [1s'tarvamus) ‘(we) were’
faziamos [fa'ziijomus] ‘(we) made’

PRODPAROXYTONES / PAROXYTONES {MINIMAL PAIRS)

médica ['meidzika] ‘physician’

medica [me'dzitkol ‘(he/she) medicates’
vilide ['vazlidu] valid’

vatide [valizdu) ‘protégé’

tonico ['toiniku) ‘tonic’

Tonico [tu'nirku] {man’s nickname)
vinculo ['vitkulu] ‘bond’

vinculo [vi'kuzlu] YD) bind’

estimuedo {1s'tfizmulu] ‘stimuluy’

estimulo [ist[i'muzlu] (1) stimulate’

# One effect of i-insertion (Modern Portuguese, 3.5; and see Lesson 22} is thart
<ome words which in their written form look like paroxytones (with a stress on |
the penultimate syllable} are in fact proparoxytones {with a stress on the third -
syllable from the end). For instance, apto ‘able’ is pronou nced ['apitu}; the pro-

nunciation ["aiptu] occurs only in very fast speech. Examples are:

ritmo [ "Bzt fimu] ‘thythm’

acne ['azkini] ‘acne’ .
apro | 'apitu’ ‘able’ ;
Edna['e1dzing] (woman’s name) |

Another effect of i-insertion is that some words are siressed on the fourth syl-.
lable from the end (although their written form suggests that they are proparox-

vtones). For instance:
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| wéentea ['terkinikal ‘technique’
| émico{'extJiniku] ‘ethnic’

' ritmico [ 'hiit imiku] ‘rhythmic’
I

= - — — T

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

CDz2 —track 16

d. Listen.
Edna estuda quimica. ‘Edna studies chemistry.’
A muisica do México é dtima. ‘Mexican music is excellent.’
Drdcula apagou a limpada. ‘Dracula turned off the light.”
Esse é um problema lingiifstico. “This is a linguistic problem.’
Nés sempre tomdvamos wma xicara ~ “We always drank a cup of rea.’
de chd.
Nie entendo essa técnica. ‘1N don’t understand that
technique.’
Me interesso por estudos étnicos, ‘(I¥m interested in ethnic studies.”

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

CDz—track 17 '

g. Listen, then check the word you have heard: the word with a paroxytone or
the one with a proparoxytone.

PAROXYTONES PROPAROXYTONES
O medica *{he/she) medicates’ C médica ‘physician’
O Tonico ‘man’s nickname’ 3 tdnice tomic

O pomite (1) vomit O whmite ‘vomit
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Edna estuda quimica

O ¢ontinue ‘(1) continue’ O contfnue ‘continuous
O magoa ‘(he/she) hurts’ O mdgoa ‘sorrow’

O forida ‘in flower {feminine]’ O Horide ‘Florida

O desanimo (1} discourage’ O desdnimo ‘dejection’

s~ Check your answers with the Key.




Lesson 24

Oxytones

Q'Oxymnes are words stressed on the last syllable: zrmazém [ahma'zé:j] ‘gro-
. cery store,” estagdo [ista'sAiw] ‘season.” These words, especially when long, may
be difficult to pronounce correctly becausc of their peculiar thythm, which is un-
- like anything in English. English speakers tend to stress the first syllable, often
rendering the word unrecognizable.

CD2 —track 18 °

a. Listen,
café [ka'fer] ‘coffee’
avé [a'vo:] ‘grandfather’
estd [1s'tar] ‘(he/she) is'
agui [a'ki] ‘here’
tatn [ta'tul] ‘armadille’
channé [ Jami'ne:| ‘chimney’
diretor [dzire'torh] ‘director’
algodio [awgu'dAsw] ‘cotton’
sernanal [sema'naiw] ‘weekly’
esperava |1spe'raiva) ‘(he/she) waited’
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acarajé [akara'ze:] ‘fried bean cake’
agricultor [agrikuw'toth] ‘farmer’
operagdo [opera'siiw] ‘operation’

mandacarn {mAdaka'ru] {tvpe of cactus)
b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

CDz—track 19 |

d. Listen.

ANALOGOUS PAIRS

farei [fa're:]] ‘(1) will make’
ficeis ['fatsejs] ‘easy [pl]’
paleré [pali'to:] ‘coat’

palito [pa’liztu] ‘toothpick’
magd [ma'sa:] ‘apple

massa | 'marsal ‘pasta’

portdo [poh'taiw] ‘garte’
porta]'pathtd] ‘door’

e. Listen again. Repeat aloud after each word.

f. Read each word aloud.

CD2 —track 20 |

g. Listen.
‘o estd aqust. ‘Grandpa is here.”
Eu pedi mais cafe. ‘T asked for more coffee.’
O diretor quer vender algoddo. “The director wants to sell cotron.”
Esta maci estd verde. “This apple is green.”

Nosso jantar é sernanal, ‘Our dinner is once a week,
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Vouvé estd agut

h. Listen again. Repeat aloud after each sentence.

i. Read each sentence aloud.

(D2 —track 21

j. Listen, then check the word you have heard: paroxytone or oxytone.

PAROXYTONES QXYTONES
O tato ‘touch’ C rarn ‘armadillo’
O gbre ‘(helshe) opens’ O abri (1) opened’

; O tey {kind of lizard)
O pid ‘lictle boy

C o ‘uncle
O pia ‘sink’
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O cantam “(they) sing’ C cantdo ‘canton’
G porem “(they) put O porém “however’

#~ Check your answers with the Key. |




Lesson 2g

Joining words: final m, {, and r

¥ English speakers tend to pronounce final m and 1 as consonants, saying, for
" example, ['bom] and ['met] for bom and mel, which should be pronounced ['bd]
and ['mew], respectively (see Modern Porruguese, 2.2). This tendency is espe-
" clally strong when a vowel follows, so particular care must be taken to pro-
nounce, say, com Ana ‘with Ana’ as [k&'Ana], without any consonant before the
" aof Ana,
As for a final r, itis pronounced like [h] before a pause or a consenant, but like
! [r] before a vowel in a following word {see Lesson 14; a final r is usually silent
when in a verb form; see Modern Portuguese, 2.2),

U,

i CD2—track 22

a. Listen.
massa sem ovos ['maisa s&j 'arvus] ‘pasta without eggs’
massa com ovos ['maisa ko 'arvus] ‘pasta with eggs’
eles moram agui ['e:lis 'moirAw a'ki:] ‘they live here’
Joaguim Almeida [3ua'ki:] aw'me:jda]  (man’s full name)
um amigo [1i a'mirgu] ‘a friend’

b. Listen again. Repeat aloud after each phrase.
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c. Read each phrase aloud.

(D2 —track 23

d. Listen.
mel azedo ['meiw a'zeidu] ‘sour honey’
curral aberto [ku'harw a'bethtu]  ‘open corral
azitd escure [a'zuiw is'kuiru] ‘dark blue’
mil homens ['mirw '0meéjs] ‘a thousand men’
mduvel antigo ['maivew X't [irgu] ‘antique chest of drawers’

e. Listen again. Repeat aloud after each phrase.

f. Read each phrase aloud.

CDz—track 24

R . |

]

g. Listen,
cor [kozh] ‘color’
cor brancg [kozh 'briika] ‘white color’
cor azul ['koir a'zurw] ‘blue color’
mnether [muiezh] ‘woman’
mulber pobre [mu'Keth 'poibri] ‘poor woman’
muther alta [mu'Acir 'arwt 3] ‘tall woman’
mar [mazh] ‘sed’
Mar do Nerte ['mazh du 'nozht [i] “North Sea
Mar Egen['mair e'zerw] ‘Acgean Sed’
agticar |a'suikoh] ‘sugar’
agiicar mascavo [a'suikah mas'karvu]  ‘brown sugar’
acicar étimo [a'sutkar a1t fimu] ‘excellent sugar’

h. Listen again. Repeat aloud after each phrase.

1. Read each phrase aloud.
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' (D2 —track 25 |

J. Listen.
Sem dgua o motor esguenta. “Without water the engine heats up.’
O motor do carro esquenton. "The car’s engine has heated up.’
A cor amarela é mais feia que ‘“The yellow color is uglier than the
a cor verde. green color.”
Joaquim Almeida deixou o curral  ‘Joaquim Almeida left the corral open.”
aberro.

k. Listen again. Repeat aloud after each sentence.

1. Read each sentence aloud.

Deixa gue en baro, Lucinba
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CD2 —track 26

m. A dialogue to memotize:
Massa com ovos
{final m, £ and r]

Cena: na cozinha
Personagens: Mamae e Lucinha

LuciNHA: Mamie, como se faz massa com ovos?

Mamae: Massa com oves?? Ora, igual 2 Massa sem ovos; s qUE CoMm OVos.
L: A gente pode por sal  vontade?

M: Claro que ndo, Lucinha. 56 uma colher assim pelo meio.

L: E os ovos® Vai jogando ¢ batendo?

M: Vai batendo até ficar uma cor amarela,

L [batendo]: P6, mie, t4 ficando uma cor horrivel.

M: Batendo devagar assim a massa vai ficar toda encarogada. Tem que bater com
forca.

L: Vem aqui, mamae, serd que jd td bom assim?

M: Deixa que eu bato, Lucinha. Eta mulher incompetente!

L: Um dia eu aprendo, mae.



Lesson 26

Joining words: vowel reduction

# Certain vowel reductions occur in rapid, fluent speech.

When a word ends in an unstressed vowel and the following word also begins
with an unstressed vowel, the first of these vowels is reduced: if the first vowel is
1] and the second one is not [i], the first vowel becomes a semivowel [j]; in all
other cases the first vowel is dropped. If one or both of the vowels are stressed,
they are both fully pronounced, and reduction does not take place.

This kind of reduction is not usual in Iralian and is less frequent in Spanish
than in Portuguese, so students who already know those languages should pay
particular attention to vowel reduction, which is one of the features thar give
Portuguese speech its peculiar thythm,

In slower speech, reduction occurs only when the two vowels in conract are

identical, as in casz aberta ['kaiza'bethta] ‘open house.’

CD2 —track 27

a. Listen.
buele [ bu:li] ‘coffecpot’
bule horrivel['buzljo'hitvew] ‘awful coffeepor’
pele ['pe:li] skin'
pele amarela ['perljama'ce:la) vellow skin’
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sobe ['so1bi] ‘(he/she) goes up’
sobe a rampa ['so:bjo'hApa] ‘(he/she) goes up the ramp’

b. Listen again. Repeat aloud after each word or phrase.

¢. Read each word or phrase aloud.

_ CDz2—track 28

d. Listen.
Ela sobe o morro. ‘She goes up the hill”’
Ele é sempre amdvel. ‘He is always kind.’
Cale a boca. ‘Shur up.’

Ele é sempre amdvel
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e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

 CD2—track 29
g. Listen.
casa [ 'kaiza]

casa aberta ['kaiza'berhta]
casa enorme ['karzi'norhmi]

casa ocupada [ 'kaizoku'parda]

carre ['kathu]
carro elétrico ['kathe'lestriku]

carre amassade ['kathama'sa:du]

enrugada [1hu'gards]

pele enrugada [ 'pexlihu'ga:do]

empreszado [1pres'ta:du]

bule emprestado ['bu:lipres'tardu]

‘house’

‘open house’
‘huge house’
‘occupied house’

1

car’
‘electric car’

‘car wrecked in a crash’
‘wrinkled’

‘wrinkled skin’
‘borrowed’

‘borrowed coffeepot’

h. Listen again. Repeat aloud after each word or phrase.

1. Read each word or phrase aloud.

| CD2—track 30

J- Listen.
Mew pai ¢ um cara ocupado.
Ela fala inglés.

Esse dentista atende em casa.

k. Read each sentence aloud.

‘My father is a busy guy.’
‘She speaks English.’
“This dentist works at home.’
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Stress patterns in cognates

¥ Some words are very similar in Portuguese and English as far as their written -
form is concerned, but differ in pronunciacion, especially in stress placement.
Practicing their pronunciation will help block the tendency of the student to
pronounce them in the English fashion and will help develop the habic of plac-
ing stress on the correct syllable.

The problem is particularly acute when the words involved are long (say, more
than four syllables). For English speakers. the difficulty in pronouncing longer
Portuguese words comes largely from a difference in thythm. Compare, for in-
stance, English agriculture and Portuguese agricultura: the English word is pro-
nounced with a clear stress on the first and third syllables, whereas the Portu-
guese word is stressed on the second and fourth syllables (I am not distinguishing
primary and secondary stress here). Moreover, unstressed (pre-stress) syllables
are normally much shorter in English than in Portuguese—that is, Portuguese
words have a more homogeneous rhythm, without too much difference in dura-
tion between syllables, whereas English words show a wider difference in dura-
tion berween syllables. Long Portuguese words are correspondingly more diffi-
cult for English speakers to pronounce, in particular when they are similar to
their English counterparts. The tendency is to pronounce Portuguese agricultura
with the same rhythm as English agriculrure, which makes for a heavily marked

foreign accent.
The rules for placing primary and sccondary stresses in Portuguese words are
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given in full in Modern Portuguese, 3.1. Here I give a systematic presentation of
several stress patterns in words of four and more syllables. The student should lis-
ten carefully to the examples and arcempt to reproduce the words with the cor-
rect distribution of long and short, stressed and unstressed syllabies.

| CD2 - track 31

I J—

a. Listen.

sincronizacdo [sTkroniza'sA1w] ‘synchronization’
recondicionado [hekodzisjo'nardu]  ‘reconditioned’
desembaragade [d3izibara'sardu]  ‘uninhibired’

televisionade [televizjo'nazdu] ‘televised’
tecnologia [tekinolo'zij 3] ‘technology’
comunicacdo [(komunika'sAiw] ‘communication’
incondicional [TkOdzisjo'narw] ‘unconditional’
desestimulade [d3izist fimu'laidu]  ‘discouraged’
interrogagan [Ttehoga'siiw] ‘interrogation’
agricultura [agrikuw'tuira] ‘agriculture’
pacificando [ pasifi'kA:du] ‘pacifying’
repetigio [hepet [i'sArw] ‘repetition’
carpintaria [kahpita'rizja] ‘carpentry’
temperatura [t&pera'tures] ‘temperature’
laboratirio [labora'toiciu] ‘laboratory’

b. Listen again. Repeat aloud after each word.

¢. Read each word aloud.

ﬁz —track 32

d. Listen.

acidente [asi'dé1t [i] ‘accident
diferente [d3ife'ré1t fi] ‘different’



elefante [cle'f Azt [i]
importante 1 poh'tArtfi]

restaurante [hestaw'rast[i]

agéncia [a'3€:5)3]

emergéncia [emeh'3€15j9]

fregiiéncia (fre'kwe:s o)
infincia [1'fA:s)3)

calenddrio [kalé'da:rju]

diciondrio [dzisjo'nairjuj

hemisfério [emis'fercju]
secretdria |sekre'taicjo]

bareriz [bate'rii]a]
cafeteria [kafete'rizjo)
categoria | katego'rizja]
geografia [3eogra'fizja]

antmal [ani'marw]
papel [pa‘'perw]

delicioso [delisi'oizu]
Jfamoso [fa'mo;zu]

literatura [litera'tuiraj
aspiving [aspi'riina]
hambiirguer [R buthgeh]
carpete [kah'pe:t]i]
chocolate | Joka'lazt [i]
momento [mo'me:tu]
Paris [pa'rizs]

servico [sih'vitsu]
sueesso [su'sersu]

teatro [t[i'artru]
veiculo [ve'likulu]
vinagre [vi'na:gri]
Europa lew'roipa]

LESSON 27

‘elephant’
‘important’
‘restaurant

‘agency’
‘emergency’
frequency’

‘childhood’

‘calendar’
‘dictionary’
‘hemisphere’
‘secretary’

‘bacrery’
‘cafeteria
‘category’
‘geography’

‘animal’
‘paper’

‘delicious’
19 3
famous

‘literature’
‘aspirin’
‘hamburger’
‘carpet
‘chocolate’
‘moment’
‘Paris’
‘service’
‘success’
‘theater’
‘vehicle'
‘vinegar’
‘Europe’
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e. Listen again. Repeat aloud after each word,

f. Read each wotd aloud.

CD2—track 33

g. Listen.

Me dd uma aspirvina e um "Give me an aspirin and a
bambtrguer. hamburger.’

Elza é uma secretdria de sucesso. ‘Llza is a successful secrerary.’

Paris tem o melhor chocolate ‘Paris has the best chocolate in Europe.”
da Europa.

fs50 € uma emergéneia: tem um ‘This is an emergency: there
elefante no restaurante. is an elephant in the restaurant.’

h) Listen again. Repeat aloud after each sentence.

1) Read each sentence aloud.

CD2 —track 34

g. A dialogue to memorize:
O acidente
[stress In cognares)

Cena: na rua
Personagens: policial e testemunha

Poviciar: A senhora viu o acidente?

Tesremunaa: Vi, sim senhor. Eu ia entrande na catedral quando ouvi um barulhio
de freio. Naquele momento o carro pegou o rapaz.

P: O veiculo vinha em alta velocidade?

T: Nio, seu guarda. Acho que o turista nio prestou atengio no trinsito e foi pego de
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Olba ali, no chie!

surpresa. Eu corri pro telefone, liguei pro hospital e esperei até que a ambulancia
chegou.

P:’lurista? A senhora acha que cle € turista?

T: E, cu passei primeiro na farmdcia pra comprar uma aspirina, e ele estava ld.
Ninguém cntendia o que ele queria. Até que ele apontou pra uma barra de choco-
late e disse: “Quanto &7

P: Serd que ele é americano?

T: Parecia mais japonés. Espero que nao esteja muiro machucado,

P: Acho que s6 fraturou o brago. Podia ter sido muiro pior.

1: Olha ali, no chio!

P: Qué que €7

T: E a barra de chocolate! Ele ndo teve nem tempo de comer.




Lesson 28

Intonation: declarative sentences vs. yes-no questions

# Intonartion cannot be learned by reading about it. Spoken models are indis-
pensable, as is long pracrice. Lessons 25-28 present a few major intonational
conrours, along with some comments about their English counterparts.

As in English, Porcuguese declarative sentences are marked by a falling final
intonational contour. Yes-no questions (defined in Modern Portuguese, 31.1.1),
on the other hand, have a final rising contour, and this is the main feature distin-
guishing them from declarative sentences. Subject-verb inversion, which is the
 feature distinguishing these two structures in English, is absent in Portuguese in
| most cases, so intonation is the only phonetic mark of ves-no questions, and the -

- symbol 7’ its only graphic mark.

{D2—track 35 ;

a. Listen.
Esse bolo foi feito com fuba, “This cake was made with cornmeal.’
Esse bolp foi feito com fubd? “Was this cake made with cornmeal?’

Seu pai jd desistiu de se candidarar.  “Your father has already given up
running for office.”

Seu pai jd desistiu de se candidatar?  ‘Has your father aiready given up
running for office?’
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Ela jd tem um freezer.
Ela jd tem um freezer?

LESSON 28

‘She already has a freezer.’
‘Does she already have a freezer?’

b. Listen again. Repear aloud after each sentence.

¢. Read each sentence aloud.

CD2—track 36 !

d. Listen, then check the sentence you have heard: the declarative or the

interrogative sentence.

DECLARATIVE

O Tudp bem.
“Thats OK.

O Choven ontern.
‘It rained yesterday.”

O O doutor Nilo estid em casa,
‘Dr. Nilo is home.

O Depois do almogo voltamos
ao trabalho.
‘After lunch we'll go back to
work.’

O Esse novo funciondrio é
WESIO Competente.
‘“This new employee is really
competent.

= Check your answers with the Key.

INTERROGATIVE

O Tudo bem?
‘Is everything OK?

& Choveu ontem?
‘Did it rain yesterday?’

O O doutor Nilo estd em casa’?
‘Is Dr. Nilo home?’

C Depois do almoco voltamos
av trabalho?
“Will we go back to work after

lunch?

C Esse nove funciondrio é
mesimo competente?
‘Is this new employee really
‘competent?’

101

# A common mistake made by English speakers is to pronounce short verbal
forms (¢, tem, vai} as unstressed clitics, like English 45, Aas, etc. In Portuguese, i
though, every verb must be fully stressed; otherwise, the sentence may become |

difficult, even impossible, to understand. In the following examples, the student '
should try to pronounce the verb forms (underlined) withour rushing over them.
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! CD2 —track 37 |

¢. Listen.
Essa garota ¢ a melhor aluna “This girl is the best student
da sala. in the class.’
Ninguém vai gostar dessa sua ‘No one will like this decision
decisao, of yours.”
Mer carro temt 0 motor original, ‘My car has the original engine,’
Aquela casa com a porta verde ¢ “I'har house with the green door
do men melhor amigo. belongs to my best friend.’
Minba enteada tem telefonado "My stepdaugher has been calling a
muito, lot.”

f. Listen again. Repear aloud after each sentence.

g. Read each sentence aloud.

~(D2~track 38 |

h. A dialogue to memorize:
Um bom vendedor
[declaratives and yes-no questions]

Cena: na porta de uma casa
Personagens: vendedor e senhora

VENDEDOR: Bom dia. A senhora mora aqui?
SexHORA: Nio senhor. Aqui ¢ a casa da minha irma,
V: Casa da sua irma? E a sua irma estd?

S: Nio; ela foi trabalhar e s volta de noite,

V: A senhora sabe se ela j4 tem aspirador de pé?

S: J4 tem, sim senhor.

V: Ela tem freezer?

S: Tem sim,



LESSON 28 103

Fla jd tem video-cassere?

V: Serd que cla jd tem video-cassete?

S: Tem até dots.

V: Tem alguma coisa que a sua irmi ainda nio tem?

S: Bom, ela nao tem marido. Serd que o senhor pode fazer alguma coisa?
V [pensando]: Pode ser. A senhora tem af uma foto da sua irma?



Lesson 29

Intonation: declarative sentences vs. topicalized

sentences

& Topicalized sentences (studied in Modern Portuguese, chapter 39) have a pecu-
liar intonational contour, The topic, which comes at the head of the utterance,
has a rising conour, followed by a sharp fall to the rest of the sentence, which
* shows normal declarative intonation (an exception is noted later in this lesson).
In writing, the topic is often set off by a comma. Tn this lesson the topic is un-

derlined.

CD2-—track 39 .

a. Listen.
Eu comprei esse bolo na padaria ‘| bought this cake at the
da esquina, corner bakery,’
Lisse bolo, eu comprei na padaria “This cake I bought at the
da esquina. corner bakery.’
Eu faria qualquer coisa para vocé, ‘I would do anything for you.’
Lara vocd, eu faria qualguer coisa.  “For you I would do anything,’
Ele é inteligente, sem divida, "He is intelligent, no doubt about that,”
Inteligente ele é, sem ditvida, ‘Intelligent he is, no doubr about that.’
£t costumo comprar o maserialem 1 usually buy the material in
Sao Paulo. Sao Paulo.

104
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Em Sdo Paulo, eu costumo comprar  “‘In S3o Paulo I usually buy the
o material. material.’

b. Listen again. Repeat aloud after each sentence.

c. Read each sentence aloud.

#¥ Sometimes, especially in fast speech, the topic is not intonationally marked; it
is run vogether with the rest of the sentence. The intonational contour in such

cases is idenrical to that of normal declarative sentences.

{D2 —track 40 |

d. Listen.
Lsse bolp eu comprei na padaria “This cake I bought ar the
da esquina. corner bakery.’
Para vocé eu faria qualquer coisa. ‘For you I would do anything,’
Inteligente ele é, sem dvivida. ‘Intelligent he is, no doubt abour that.’

Em Sio Paule en costumo comprar  ‘In Sio Paulo I usually buy the
o material material.’

i. Listen again. Repeat aloud after each sentence.

}- Read each sentence aloud.

(;_Dz — traci.<. 41 |
k. A dialogue to memorize:
Piguenique
[topicalized elements]

Cena: no parque
Personagens: Laurinha e Amanda
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O que eu esqueci foi a manteiga

LAURINHA: Amanda, vocé trouxe o presunto?

Amaxnpa: Nio. O presunto o Ricardo guardou na caixa de isopor. O queijo e os bis-
coitos eu trouxe, olha aqui eles.

L: E a sobremesa?

A: A sobremesa o Sérgio vai trazer. E o pao nao deu tempo de comprar, porque nés
saimos muito cedo.

L: O qué? Nio tem pio? E como € que nds vamos fazer os sanduiches?

A: Ah, Laurinha! Isso voct fala com o Sérgio, que ia trazer o pao.

L: Entio o pio nio foi vocé que esqueceu nio?

A: Nio. O que eu esqueci fot a manreiga.




Lesson 30

Intonation: wh-questions

ﬁWh-questions {(Modern Portuguese, 31.1.2) are of three kinds: those with
preposing of the questioned phrase, those without preposing, and those with

é que.

Wh-questions with Preposing

# Wh-questions with a preposed questioned phrase have very similar intonation
contours in Portuguese and in English. The questioned phrase {usually marked

with one of the wh-words, who, which, where, when, why) comes at the head of

the utterance and is pronounced with a higher pitch than the rest of the sentence
is; the final intonation is falling. In the examples below the wh-word or phrase is

underlined.

CDz—track 42
a. Listen,

Onde vocé escondeu o casaco? ‘Where did you hide the coat?”

Para quem esse sujeito trabatha? ‘Wheo does this guy work for?’
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O que a diretora vai usar na fesra?  “What is the director going to wear to
the party?’
Qual sapatg te machuca o pé? “Which shoe hurts your foot?’

b. Listen again. Repeat aloud after each sentence.

c. Read each sentence aloud.

Wh-questions without Preposing
¥ In wh-questions without preposing, the questioned phrase remains in its nor-
mal place in the sentence, as if it were not questioned. It is pronounced with a
higher pitch than the rest of the sentence is, and the final contour is falling.

FDz —track 43

d. Listen.
Viacé esconden o casaco onde? “Where did you hide the coat?
Esse sujeito trabatha para quem? ‘Who does this guy work for?’
A diretora vai usar o que na festa?  "What is the director going to wear to

the party?’
e. Listen again. Repeat aloud after each sentence.

f. Read each senrence aloud.

Wh-questions with é que

- ¥ Wh-questions can also be formed with the element ¢ gue after a preposed
questioned phrase. Intonation is rising up to ¢, falling afterward. Wh-questions
without preposing and those with ¢ gue are typical of the spoken language.
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CD2—track 44 |

g. Listen.

Onde é gue vocé escondeu o casaco?  “Where did you hide the coar?

Lara guem ¢ gue esse sujetto "Who does this guy work for?’
trabalha’

O que & que a diretora vai usar ‘What is the director going to wear at
na festa? the party?’

h. Listen again, Repeat aloud after each sentence.

i. Read each sentence aloud.

CD2 —track 45 |

j. A dialogue to memorize:
Negdcios com o governo
(wh-questions]

Cena: numa repartigio publica.
Personagens: secretirio e diretor.

SecreTARIO: Doutor, o seu Hélio Hgou olfra vez.

DireTor: O que € que ele queria?

S: Ele perguntou pelo pagamento.

D: Que pagamento € esse?

S: E do material de construcio que ele forneceu.

[): Quando foi que ele forneceu esse material?

S: Foi no ano passado, deixa eu ver, em setembro.

D: E que dia ¢ hoje?

S: Hoje € cinco de junho.

£3: Como € que o seu Hélio quer que a gente pague com essa pressa toda? E eu que
arranjei esse negécio pra ele! Onde € que estd a gratidio desse sujeito?
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Manda ele ligar dentro de wm més

S: O que é que eu respondo pro seu Hélio, doutor?
D: Pode falar que estamos providenciando. Manda ele ligar dentro de um mds.



Lesson 31

Intonation: choice questions, echo-questions, and

tag-questions

Choice Questions

;;'A choice question is one that presents two or more options. In Portuguese, as
in English, the intonartion is rising on all oprions but the last, which has a falling

intonation.

CD2 —track 46 I

a. Listen.
Vocés querem leite ou café? “Would you like milk or coffee?’
Ela vai falar de politica, de cozinba  ls she going to speak abour politics,
o1 de misica?l cooking, or music?’
Quem vai falar é a diretora ou o “Who is going to speak, the direcror
senador? or the senator?

b. Listen again. Repeat aloud after each sentence.

c. Read each sentence aloud.
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Echo-Questions

& Echo-questions (Modern Portuguese, 31.1.3) are used to convey the idea that .
the listencr has not heard or understood whar the speaker said; or that the fis- -
tener can hardly believe his or her ears. In the written language, echo-questions
are identical to yes-no questions or to wh-questions withour preposing, bur in
the spoken language the intonation contour is different. Echo-questions always
include a sharply rising intonation, usually accompanied by an increase in inten-
sity, somerimes noted by 22", or "2’ (here I will always use ‘22"). This contour co-
incides with the questioned phrase in wh-questions; in yes-no questions it may
whichever is the focus of the request or of |

occur with any major constituent
the incredulity.

|
L

(D2 —track 47 |

— 1
d. Listen.
Esse bolo foi feito com fubd?? "This cake was made with cornmeal?’
Esse bolo foi féita com fubd?? “This cake was made with cornmeal?’
Vocé esconden o casaco pnde?? “You hid the coat where?’
O cachorro comeu o chinelo?? ‘The dog ate the slipper?’

e. Listen again. Repeat aloud after each sentence.

f. Read each sentence aloud.

Tag-Questions

& Tag-questions (Modern Portuguese, 31.1.4) have a rising final intonarion, both :
when built with a repetition of the verb in the preceding sentence and when buile

. with the all-purpose elements #do é7and n#? They do not occur with a falling in-

tonation, as is sometimes the case in English.




CD2—track 48
i

g Listen.

Ela comprou wm carro nove, nio
compron?
Ela nio limpou nada, limpou?

Ela comprou um carro novo, nio &

Fla niv entendeu nada, né?

LESSON 31 113

‘She bought a new car, didn’t she?’

‘She didn't clean anything, did she?”

‘She bought a new car, didn’t she?’

‘She didn’t understand a thing, did
she?

h. Listen again. Repeat aloud after each sentence.

i. Read each sentence aloud.

CDzl— t;ck 49

j) Listen, then check the sentence you have heard: the declarative or the

interrogative one.

DECIARATIVE

O Vou comer peixe ou carne.
‘I'm going to cat fish or meat.”

O Quem chegou foi Zé ou Pedro.
*Either Z¢ or Pedro arrived.”

O Vicé telefona amanhia ou depois.
“You'll call romorrow or the day
after.’

DECLARATIVE

O Seu pai escreven esse fivro.
“Your father wrote this book.’

O Seu pai escreven esse livro.
“Your father wrote this book.’

INTERROGATIVE (CHOICE)

3 Vou comer peixe ou carne?
‘Am I going to eat fish or meat?”
O Quem chegou foi Z¢ ou Pedro?
“Who arrived, Zé or Pedro?’

O Vacé telefona amanha ou depois?
“Will you call comorrow or the day

after?

INTT.RROGATIVE (ECHO-QUESTION}

G Seu pai escreveu gsse fvro??
“Your father wrore this book?’

O Sew pai escreven esse livro??
“Your father wrote this book?’
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O Vamos comer peixe amanbi. O Vamos comer peixe amanha’?
“We'll eat fish tomorrow.” “We'll eat fish tomorrow?”’

O Varnos comer peixe amanha. O Vamos comer peixe amanhid’s
“We'll ear fish tomorrow.’ “We'll eat fish tomorrow?’

s~ Check your answers with the Key. |
|

D2 —track 50

k. Listen, then check the sentence you have heard: the plain question or the

echo-question.

PLAIN QUESTION ECHO-QUESTION

O Vocé fez 0 qué? O Vocé fez o qué??
“What did you do?’ “You did what”

O A Silvia estd morande onde? O A Silvia estd morando onde??
“Where is Silvia living?’ ‘Silvia is living where?’

O O elefante fugiu do zooldgico? 0 O elefante fugin do zooldgico?”

‘Did the elephant escape trom ‘The elephant escaped from
the zoo?' the zog?

O Amanhd vai chover? O Amanhd vai chover??
‘Is it going to rain tomorrow?’ ‘It is going to rain tomorrow?’

~~ Check your answers with the Key. -

CD2—track 51 -

1. A dialogue to memorize:
Invasdo

[wh-questions and echo-questions]
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Cena: numa nave espacial
Personagens: marciano 1 e marciano 2

Marciano 1: Tudo pronto pro desembarque, chefe.

MARCIANO 2: A equipe de matanga ¢ destruigao estd a postos?

M 1: Nio, chefe. Eles estio rodos na enfermaria.

M 2: Eles estdo aonde??

M 1: Na enfermaria, chefe. Foi por causa da visita de reconhecimento que fizeram
ontem.

M 2: Como ¢ que vamos desembarcar sem a equipe de matanga e destruigao?

M 1: E que eles pediram para passar o dia na praia. Af comeram uns acarajés . . .

M 2: Comeram o qué??

M 1: Acarajés. E uma especialidade local; feitos com camardo, pimenta ¢ azeitc de
dendé.

M 2: Azeire de qué??

Af comeram uns acarajés. . .
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M 1: De dendé, chefe. E muito gostoso. Mas s vezes dd dor de barriga.

M 2: E como ¢ que nés vamos desembarcar? S nés dois?? Esses nativos vdo nos li-
quidar num instante! Vamos de volta pra Marrte, ja!

M 1: Tenho uma idéia melhor, chefe.

M 2: Uma idéia melhor?? Nés estamos em perigo, lembra disso!

M 1: Que nada, chefe. A gente volta pra Marte amanhi. Hoje a gente podia passar
o dia na praia, comer uns acarajés . . .




Lesson 32

Dialogues to memorize

# To sum up the lessons, here are some more dialogues to memorize. These dia-
P g
logues have not been controlled as o difficulty and should be studicd afrer com-

pleting the rest of the lessons,

CD2 —track 52

a, A dialogue to memorize:
Deor no olbo

Cena: num consultério médico
Personagens: paciente e médico

PacienTE: Doutor, essa dor o olho estd me incomoedando j4 faz muito tempo.
MEDpico fanorands]: E uma dor constante?

P: Nao, doutor, sé déi quando eu tomo café.

M [estranhanda/: S6 quando toma café? Nunca ouvi falar disso.

P: £, doutor, mas é assim mesmo. Quando eu tomo café me dé uma dor foree, fi-
ninha, em um olho.

M: Isso s6 vendo. Olha aqui, vocé vai tomar um cafezinho.

M pega a garrafa térmica na mesd e serve uma Xicard de café]

117
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M: Aqui, toma esse café.

P: J4 estd adogado?

M: Nzo. Pega aqui o agucar.

[M entrega 0 agucareire para E P poe agicar, mexe e toma 0 café]

P: Uuuui! Otha sé, doutor, me deu a dor no olho outra vez!

M: Tudo bem, tudo bem. Jd sei o que &

P-E grave, douror?

M: Nio muito. E s6 pingar um pouco desse colirio no olho. E lembrar de tirara co-

lherinha da xicara quando tomar café.

Me dew a dor no olho outva vez!

' (D2—track 53

b. A dialogue to memorize:

O paradeiro da chave
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Cena: em frente de uma casa, de madrugada
Personagens: esposa e marido [um pouco bébados]

Marino: Que horas sio?

Esposa: Tou sem relégio. Mas é capaz de ser umas trés da manha,

M: Cadé a chave da casa?

E: A chave td com vocé.

M [mexends nos bolsosj- Nio 14 nao. Deve tar na sua bolsa.

E: Que bolsa? Eu sai sem bolsa. E esse vestido ngo tem nenhum bolso. Tem que tar
com vocé,

M [um pouco irritado]: Se a gente ndo achar a chave vai ter que dormir na rua. Jd
olhei, ndo t4 em nenhum bolso. Serd que eu deixei cair?

[Procuram no chiol

E: Nada por aqui. Ah, jd sei: vocé deixou no carro. Vocé sempre faz isso.

M: E mesmo. Agora eu lembro. Que bom ter uma mulherzinha de boa memérial

[M dd wm beijinbo em E e sai para ir pegar a chave no carvo]

Cadé a chave do carro?
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E [se encostando na porta]: Ainda bem que lembrei onde ti a chave. Ndo agiiento

mais de sono.

[M volta]
M: Cadé a chave do carro?

CD2—track 54'

c. A dialogue to memorize:
Fim de sewnana

Cena: na sala
Personagens: Elvira e Moacir [marido e mulher]

L ot LR

Vact acha que e sou pasto de pernilongo?
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Fivira: Moacir, sexta-feira é feriado. Que tal fazer uma viagem?

Moacir: Grande idéia, Virinha! Direto pra praia:

E: O qué? Yocé lembra o que aconteceu da iltima vez? Queimadura de segundo
grau!

M: Ah, mas dessa vez eu vou tomar cuidado. Levo protetor solar.

E: Olha, rem um hotel-fazenda perto de Atibaia. . .

M: Horel-fazenda? Vocé acha que eu sou pasto de pernilongo?

E: O que, entio? Praia? Nesses dias a estrada vai ficar que é uma fila $6. A gente vai
levar umas seis horas pra chegar em Guarujd. E o ar condicionade do carro nio td
funcionando.

M: T4 bem, t4 bem. Vocé sempre vence. Quanto td 2 diaria do hotel-fazenda?

E: Da dltima vez era cento e vinte reais, didria complera.

M: E o hotel de Guarujds

E: Ah, esse deve estar mais de cento ¢ oitenta.

[M pensa um pouco]

M: O Virinha, passa na locadora e aluga uns quatro filmes bem boens, 1a?



Key

to the Exercises

The Key gives answers to the exercises of the type “Check the word/sentence you

have heard.”

Lesson 9, g2 84, pd, bola, gasta, corta, Mota

Lesson 12, g: &, cé, mel, céu, sede ‘thirst’

Lesson 12, h: £ sei, dé, rolei

Lesson 13, g: dd, sou, avé, corte ‘(royal) court,’ solto ‘free’

Lesson 13, h: shows, popa, coxa, volrei

Lesson 15, g: fala, vela, rolha, fila, molha, pulba

Lesson 15, h: aliads, afilbado, olbava, raleava

Lesson 10, g: M, s, van, manca, abas, manta, grade, caca, machucando, catando
Lesson 17, g: Leda, violeta, encho, cedo, Jendeu

Lesson 17, h: som, dowu, boba, concha, otirvio

Lesson 18, g: vim, mi, ri, vida, finca, lipo

Lesson 18, h: o, um gato, o peixe, tuba, mundo, fuga

Lesson 19, g: cdes, manha, pais, maes, baia

Lessan 19, h: sei, nem, a lei, lenha, ceia, tenba

Lesson 20, g: pde, cal, mal, sendo, capitio

Lesson 23, g médica, ténico, vomito, continuo, magoa, Fldrida, desinimo

Lesson 24, j: rato, abri, ted, pia, cantam, porém

Lesson 28, d: Tiedo bem? — Choven ontem. — O doutor Nilo estié em casa. — De-
pots do almogo volramos ao trabalbo. — Ese novo funciondrio é mesmo competente?

123
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Lesson 31, j: Vou comer peixe ou carne! — Quem chegou foi Zé ou Pedro. — Vocé
telefona amanhi ou depois? — Seu pai escreven esse livre’? — Sew pai escreven ésse
livro. — Vamos comer peixe amanh@? — Vamos comer peixe amanhii?

Lesson 31, ke Vacé fez o qué? — A Silvia estd morando onde’ — O elefante fugin do
200l6gico?? — Amanhd vai chover?



Translations

of the Dialogues

To give the translations some of the naturalness of the spoken language, I have

made them not quite literal.

Lesson 15

On the beach

Scene: on the beach
Characters: Guro (boy) and Té (gjr)

T8: Man, Guro, [ can't believe this heat!

GuTo: Hold on. !l ger the beach umbrella.

T: But where is the umbrella?

G: It's in the car.

7T: Ie's in the car? Where’s the car?

@G: Its right over there. . .. Hey! Where's the car? Either it was towed, or It was
stolen!

T: What now? Walk home?

G: Walk. Nothing to it, babe. Only a three- or four-hour walk. I¢1l be nice.

T: Yeah, I wanted to get a tan, but this is ridiculous.
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Lesson 18
The new job

Scene: at the office
Characters: Tita and the boss

Boss: Tirta, this is vour desk.

Trta: 1 already noticed. I got here early this morning.

B: Early this morning? In that case, you can get started.

‘> Sure, I can start. That way the job will be done faster.

B: Hey, Tita, will you need paint?

T: Only later. I'll read the text first.

B: What then?

‘I3 After 1 read it, then I'll work up some drawings. They'll be beautitul, you can be
surc of that.

B: I surc hope so. The old designer was useless; she was even kind of stupid.
T: She was stupid, but | have been at this for several years.

Lesson 20
Handyman

Scene: at home
Characrers: Carla and joae

Joko [arriving home, irritated]: Now it’s the garage door! It's broken! I had to leave
the car on the street in this blazing sun.

Carra: Jodo, Jodo, honey! Why are you so irritared?

J: The garage door! The remote control doesn work, and [ can't open it manually.
C: Should 1 call an elcctrician?

J: No! I spent too much last week getting the kitchen floor fixed. And that cost a
bundle, The garage door will have to wait until next month.

C: Maybe [ can get the door open.

J: You? If 'm the engineer and can't get it open, what makes you think you can?

C: Come on, Jodo. You're a civil engincer; you don’t know anything about remore-

controlled garage doors. Look, give me the remoe.
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[C opens the remote]

C: I've fixed the remote, Mr. Engincer.
J: Have you changed professions?

C: No. ] only changed the battery.

Lesson 22
The big game

Scene: in the locker room

Characters: Fred and his coach {Sidney)

Sioney: Look, Fred, one more like this and T'll take you off the ream! Losing in the
last set!

Frep: Bur, Sidney, it could have happened to anyone.

S: What happened?

F: T tried thar play I invented in the States. It worked several times before and has
become a standard play.

S: But this time the ball hit the floor, didn it?

F: T was tited out in the last set. 1 was all stressed out. T had a talk with the lawyer thig
morning.

$: You should make up your mind: either divorce or rable tennis.

F: I'm calmet now. By the next match T'll be back in stride. I'll kill em.

S: You'd berter, Fred. If not, you won't have your chance to go to the Olympics.

F: My business with Margaret will be settled this week. Then the climate will get
better.

S: Burt remember: the ball is on the rable, not on the floor. This is table tennis, not
golf.

F: Leave it to me, Sidney. The most interested parry in this deal is me: it’s my repu-

tation that's at stake.

Lesson 25
Pasta with eggs

Scene; in the kitchen
Characters: Mom and Lucinha
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LuciNga: Moem, how do you make pasta with eggs?

Mom: Pasta with eggs? Well, the same as pasta without eggs, except with eggs.
L: Can we put as much salt as we pleasc in the mix?

M: Of course not, Lucinha. Just half a teaspoon.

L: And the eggs? Do you just break them, throw them in the mix, and start blend-
ings

M: You blend them in until it’s yellow.

L [beating]: Gee, Mom, the batter is a horrible color.

M: If you beat it slowly, the dough will be all lumpy. You have to beat hard.

[.: Come over here, Mom. Is it all right now?

M: Let me beat it, Lucinha. What incompetence!

L: Some day I'll learn, Mom.

Lesson 27
The accident

Scene: on the street
Characters: policeman and witncss

PoLicEman: Ma'am, did you sce the accident?

Wirness: Yes, [ did, Officer. [ was going into the cathedral when I heard a loud
braking noise. At that moment the car ran over the young man.

P: Was the vehicle speeding?

W- No, Officer. | think rhe rourist was not paying attention to the trathc and was
caught by surprise. 1 ran to the telephone, called the hospiral, and waited until the
ambulance arrived.

P: Tourist? Do you think he is a tourist?

W: Yes. I first went ro the drugstore to buy some aspirin, and he was there. Nobody
understood what he wanted until he pointed to a chocolate bar and said, “How
much is 12"

P: Could he be an American?

W He looked more like a Japanese to me. I hope he wasn't hurt too badly.

P: I think he’s only got a broken arm. It could have been worse.

W: Look over there en the ground!

. What is it?

W: It’s the chocolate bar! He didn't have time to eat it.
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Lesson 28
A good salesman

Scene: at the door of a house
Characters; salesman and woman

SarrsmaN: Good morning. Do you live here, ma'an?
Woman: No. This is my sister’s house,

S: Your sister’s house? And is your sister in?

W: No, she’s at work and will not be back until evening.
S: Do you know if she already has a vacuum cleaner?

W Yes, she docs.

S: Does she have a freezer?

W- Yes, she does.

S: Docs she have a VCR?

W: She even has two.

S: [s there anything that your sister doesn™t have?

W: Well, she doesnt have a husband. Is there anything you can do abour that?
S [thinking]: Maybe. Do you have a picture of your sister?

Lesson 29
Picnic

Scene: in the park
Characters: I.aurinha and Amanda

Lavrenta: Amanda, did vou bring the ham?

Amanpa: No. Ricardo put the ham in the cooler. I brought the cheesc and crackers.
Sce?

L: What about desscrt?

A: Sérgio is going to bring the desscrt. And I didn't have ¢nough time to buy the
bread because we left too early,

L: What No bread? And whar arc we supposed to make sandwiches with?

A: Hey, Laurinha, vou take the subject up with Sérgio, who was supposed to be in

charge of the bread.
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1: So it wasn't you who forgot the bread?
A: No. I forgot the butter.

Lesson 30
Business with the government

Scene: in a government office
Characters: secretary and director

Srerprary: Sir, Hélio called again.

Director: What did he want?

S: He asked about the payment.

[): What payment is that!

S: It's for the construction material that he supplied.

D: When did be supply this material?

S: It was last vear, let me see, in September.

D: What day is roday?

S: Today is June 5.

D: How is it that Hélic wants us to pay him so quickly? And I was the one who got
him this business! Where's this guy's gratitude?

S: What do you want me to tell him, sir?

D: You can say that we are taking care of it. Tell him to call back in a month.

Lesson 31
[nvasion

Scenerina spaceship
Characters: Martian 1 and Mardan 2

MagrTIax 1: Everything is ready for disembarkarion, Chief.

Marrian 2: Is the kill and destroy team in place?

M 1: No, Chief, They're all in the infirmary.

M 2: They're where?

M 1: In the infirmary, Chief. Tt was because of that reconnaissance mission they

went on yesterday.
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M 2: How are we going to land without a kill and destroy team!?

M 1: If’s because they asked to go to the beach yesterday. And they ate some acarajé. . .
M 2: They ate whar?

M 1: Acarajé. I¢’s a local delicacy made from shrimp, pepper, and dendé oil.

M 2: Whar kind of oil?

M 2: Dendg, Chief, It’s really good. But sometimes you get a bellyache from it.

M 2: And how are we going 1o disembark? Just the two of us? These natives are go-
ing to kill us in a minute. Let's return to Mars at once!

M 1: 1 have a better idea, Chief.

M 2: A better idea? W are in danger here, remember thar!

M 1: No way, Chief. We can go back to Mars tomorrow. Today we can spend the

day ac the beach, car some acarajé . . .

Lesson 32a
A pain in the eye

Scene: at the doctor’s ofhce
Characters: patient and doctor

ParienT: Doctor, this pain in my eye has been bothering me for some time now.
Doctor [taking notes): Is the pain constant?

P: No. Doctor, only when | drink coffee.

D fsurprised]: Only when you drink coffee? I've never heard of that before.

P: Well, Doctor, that’s what happens. When I drink coffce, [ gera strong, sharp pain
in one eye.

13: T'll have to sec this. T'd like you to drink some cotfec.

[D gets a coffee pot off the table and serves a cup of coffee]

D Here, drink this coffee.

P: Does it already have sugar?

D: No. Take some sugar.

1> hands the sugar bowlto P I adds sugar, then stirs and drinks the coffee]

P: Ouch! See, Doctor, it gave me antother pain in my eye!

D: Al right, all right. T already know what the matter is.

P: Is it serious, Doctor?

D: Not very. Just use these eyedrops. And remember to take the spoon out of the

cup when you drink your coffee.
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Lesson 32b
The whereabouts of the keys

Scene: in front of a house after midnight
Characters: husband and wife (both slightly drunk)

Hussaxp: What time s it?

Wikg: | don't have my watch on. But it’s likely to be about three o'clock in the
morning,

H: Where are the keys to the house?

W: You have the keys.

H fsearching in bis pockers]: They're not here. They must be in your purse.

W: What purse? [ didn’t bring one. And this dress has no packets. You must have
them.

H [z litle irritared): 1fwe don't find the keys, we'll have to sleep on the street. I'veal-
ready looked, and they're not in any pocket. Do you suppose I dropped them some-
where?

W: Nothing around here. Ah, I know: you left them in the car. You always do that.
H: Righr. Now I remember. It’s so nice to have a wife with a good memory!

[H kisses Wand goes to get the keys in the car/

YV [leaning against the door]: U'm glad I remembered where the keys are. I can’t keep
awake any more.

[H returns]

H: Where are the car keys?

Lesson 32cC

Weekend

Scene: in the living room
Characters: Elvira and Moacir {wife and husband)

Ervira: Moacir, Friday s a holiday. How about taking a teip?

Moacir: Grear idea, Virinha! We'll go straight ro the beach.

E: What Do you remember what happened last time? Second-degree sunburn!
M: Yeah, but this time I'll be careful. I'll take sunscreen with me.
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E: Look, there’s a country inn close to Atibaia.

M: Country inn? Do you think am a landing field for mosquitoes?

E: What else, then? The beach? This time of year the road will be packed It will take
us abour six hours to get to Guaruji. And the car’s air conditioning i isn'T working,
M: OK, OK. You always win. How much is the daily rate at this country inn?

E: Last time it was a hundred and twenty reals, room and board.

M: And in Guaruja?

E: Well, it must be above one eighty.

(M thinks a little while]

M: Hey, Virinha, why don’t you drop by the video store and pick up four geod

movies?
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